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INTRODUCTION 

 

1. About the EYES project 

 

Qualification, training, encouraging entrepreneurial activity, stimulating initiative and employment for 

young people have become major concerns in our European countries. Although in all European countries 

the number of self-employed entrepreneurs is increasing and more and more young people want to turn 

to entrepreneurship, they are not ready to launch themselves alone into a competitive world that they 

know little about. Most young people under 25, having left the education and training system without any 

qualifications, have had no practical experience of entrepreneurship in their training and often lack 

initiative and entrepreneurial spirit. 

Meanwhile, all European countries are experiencing an increase in recruitment difficulties; more than 40% 

of employers say they cannot find candidates with the skills needed to develop their business and 

innovate. 

The EYES project aims to address this issue and to cultivate a spirit of innovation in the VET system, as 

well as in the existing support systems for the socio-professional integration of young people furthest 

from employment. Learning to cooperate, as experimented in schools in Canada or through the youth 

service cooperative movement, has shown its success both as a mode of interpersonal interaction (e.g., 

taking the other into account, criticizing ideas and not people) and as a mode of managing a project or a 

business (e.g., collective achievement, equal distribution of tasks but also of benefits, democratic 

decision-making process). 

Based on the assumption that "cooperative pedagogy" can be an important key to equip the most 

vulnerable young people for their future, the EYES project proposes to support professionals in changing 

their pedagogical practices in order to foster the development of a culture of collective entrepreneurship 

and to promote its democratic values among young people. It encourages the mobilization of active forms 

of pedagogy that emphasize the commitment of the learner and the stakeholders beyond the educational 

team. 

To this end, the EYES project aims to bring together the training and business worlds and to create 

essential partnerships in the process of defining training frameworks, formulating learning outcomes, and 

evaluating and validating the skills of young people needed to adapt to the changing demands of the job 

market and/or start their own business. 

The project provides better tools for VET and attempts to support professionals in vocational training and 

integration in changing their teaching practices, promote the development of a collective entrepreneurial 

culture and promote democratic values among young people, by allowing them to assess their capacity, 
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create and manage a collective enterprise, better understand business realities, and the importance of 

teamwork. 

It is not a matter of tending more towards preparation for the world of liberal enterprise, based on the 

exacerbation of individual success, which produces social inequalities, but of promoting the education of 

future citizens through the formation of free spirits, remembering that often young people themselves 

can play a crucial role and that they are a powerful force for change and innovation. 

 

2. Instructions for readers 

 

This intellectual output (#2), hereafter referred to as IO2, refers to the development of a methodological 

guide for trainers to set up the EYES training program in Europe and in partner countries. 

The idea that cooperative learning is a reliable pedagogical approach was agreed upon to integrate it into 

a training course focused on collective and democratic entrepreneurship. The present guide therefore 

intends to allow professionals to gather a group of young people around a common project in a secure, 

formative and appropriate framework. 

More specifically it has the following objectives: 

• To familiarize professionals with the approaches/principles of cooperative pedagogy 

• To present the EYES training program, and the principle of creating an ephemeral organization 

allowing the evolution of young people and their creative projects in a secure environment 

• To show the importance of establishing a repertoire of competences in partnership with the 

companies/ representatives of the professional branches and to associate them with the process 

of evaluation/validation of these competences 

• To guide professionals in the choice of a local project for the implementation of the EYES training 

program within the framework of a program for the benefit of the most difficult neighborhoods 

(e.g.: priority neighborhoods of the urban policies in France) 

• To give professionals leads to facilitate the choice of the best strategy for the creation of a system 

adapted to their own structure: diversification of activities for cooperatives accompanying 

business creation, renewal of training offers within VET centers through simulation tools for 

business creation and/or creation of projects in unpaid fields of activity as diverse as sports, culture 

or leisure, humanitarian, health, social action, ...) 

• The adaptation of accompaniment approaches to a target group represented by the most 

vulnerable young people by helping them to increase their degree of motivation, their spirit of 

initiative and their sense of responsibility (meeting with employers, prize for best project...) 

The main tools the partnership used for this study consisted in a review of secondary sources, the data 

collected by the different partners during the project as well as the support of businesses and their 
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representatives in the management of the training system in order to have another look at the 

identification of professional situations and areas of application of professional skills. 

In particular, this document (IO2) is structured in eight main sections, according to the guidelines 

proposed by the activity pilot and validated by the steering committee at the beginning of the launch of 

this production (Project No.: 2019-1-FR01-KA202-062219, Erasmus+). 

The first section (or PART I) explains how to develop entrepreneurship in youth with the presentation of 

the Sense of Initiative and Entrepreneurship (SIE) and some tools to them improve their entrepreneurship 

skills. 

The second section (or PART II) defines what cooperative learning is and then develops the CJS model, an 

example of a training based on a cooperative learning methodology by reviewing its purpose, impact, 

different dimensions, and stakeholders as well as the example of its use by the CIJ. 

The third section of the report (or PART III) refers to the alternatives at local level related to 

entrepreneurship identified by the Consortium in the beginning of the EYES project. The elaborated final 

global report is based on the results and findings gathered from each partner and provides a list of already 

existing innovative best practices which correspond to the specific needs in entrepreneurship education 

for young people. 

The fourth section of the report (or PART IV) outlines what is the Entrecompt framework and its purpose. 

The fifth section of the report (or PART V) is a presentation of the EYES training program (IO3). The 

modules intend to help young people to take initiatives, assert their points of view and to develop their 

self-confidence thanks to the 10 scenarios proposing current and attractive business and 

entrepreneurship ideas. 

The sixth section (or part VI) is a tutorial dedicated to the EYES training instruction manual/Learning 

platform. This platform developed by the consortium aim to provide access to pedagogical contents of 

the guide and provide a space dedicated to the EYES local projects through which the young entrepreneurs 

will have the opportunity to promote their activities and to obtain a wide web visibility among the actors 

of the territory. 

The seventh section (or part VII) focuses on the organization of local projects. 

The eighth and final section of the guide (or PART VIII) reveals the feedback on the implementation of the 

local projects in the different countries of the consortium: Belgium, Bulgaria, France, Germany, Spain and 

Sweden. 
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I. HOW TO DEVELOP ENTREPRENEURSHIP IN YOUTH? 

 

1. What is SIE? 

Sense of initiative and entrepreneurship (SIE) refers to an individual's ability to turn ideas into action. It 

includes creativity, innovation and risk-taking, as well as the ability to plan and manage projects in order 

to achieve objectives. This supports individuals, not only in their everyday lives at home and in society, 

but also in the workplace in being aware of the context of their work and being able to seize opportunities 

and is a foundation for more specific skills and knowledge needed by those establishing or contributing to 

social or commercial activity. This should include awareness of ethical values and promote good 

governance1. 

Entrepreneurial competence is becoming more and more acknowledged as a skill for life, relevant for 

personal development and growth, for finding and advancing in employment, and for launching new 

projects ranging from personal initiatives, community campaigns, and social enterprises to new start-ups. 

Developing the entrepreneurial capability of European citizens and organizations has been one of the 

main policy objectives of the EU and the Member States for many years. It is increasingly clear that 

entrepreneurial skills, knowledge and attitudes can be acquired and that they in turn lead to the broad 

development of an entrepreneurial culture and mindset, benefiting individuals and society as a whole. An 

entrepreneurial mindset is welcomed by employers, stimulates academic achievement and performance, 

and is vital for the creation of new businesses. 

In 2006 the European Commission had identified a ‘sense of initiative and entrepreneurship’ as one of the 

eight key competences necessary for all members of a knowledge-based society. More recently the New 

Skills Agenda for Europe has kept the need to promote entrepreneurship education and entrepreneurial 

learning under the spotlight. 

More specifically, necessary knowledge, skills and attitudes related to this competence includes2 : 

• The ability to identify available opportunities for personal, professional and/or business activities, 

including ‘bigger picture’ issues that provide the context in which people live and work, such as a 

broad 

• Understanding of the workings of the economy, and the opportunities and challenges facing an 

employer or organisation. Individuals should also be aware of the ethical position of enterprises, 

and how they can be a force for good, for example through fair trade or through social enterprise. 

• Skills related to proactive project management (involving, for example the ability to plan, organise, 

manage, lead and delegate, analyse, communicate, de-brief, evaluate and record), effective 

 
1 As defined in the Recommendation of the European Parliament and of the Council of 18 December 2006 on Key 

Competences for Lifelong Learning (2006/962/EC) 
2 Ibid 
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representation and negotiation, and the ability to work both as an individual and collaboratively 

in teams. The ability to judge and identify one's strengths and weaknesses, and to assess and take 

risks as and when warranted, is essential. 

•  An entrepreneurial attitude is characterized by initiative, pro-activity, independence and 

innovation in personal and social life, as much as at work. It also includes motivation and 

determination to meet objectives, whether personal goals, or aims held in common with others, 

including at work. 

 

2. Helping youth to improve their entrepreneurship skills 

 

The Entrepreneurial competence has become a priority on the political agendas of modern economies 

and societies, with the belief that it is not just a matter of starting businesses, but also a vital competence 

within the labor market for people in their daily lives, and even for those who are not classified as 

"entrepreneurs", in order to create new business opportunities. 

The EU's 2020 Entrepreneurship Action Plan states that: “To bring Europe back to growth and create new 

jobs, we need more entrepreneurs. The Entrepreneurship 2020 Action Plan is the Commission's answer to 

challenges brought by the gravest economic crisis in the last 50 years. It is a blueprint for action to unleash 

Europe's entrepreneurial potential, remove existing obstacles and revolutionize the culture of 

entrepreneurship in the EU. It aims to ease the creation of new businesses and to create a much more 

supportive environment for existing entrepreneurs to thrive and grow”3. 

The European Conference on Entrepreneurship Education in Europe (2006) highlighted that 

entrepreneurship education should be viewed differently from general business and economics studies, 

and adding that the relevant elements should include: 

● The development of personal attributes and skills that form the basis of an entrepreneurial 

mindset and behavior (e.g., creativity, sense of initiative, risk-taking, autonomy, self-confidence, 

leadership and team spirit); 

● The improvement of specific business skills and knowledge of how to start a company successfully. 

Public policy support for youth entrepreneurship in the EU has developed considerably over the past 

decade following the financial crisis in 2008-09. EU Member States responded to this youth 

unemployment crisis with a large range of youth employment measures, including the Youth Guarantee 

that ensures that all young people under the age of 30 receive a good quality offer of employment, 

continued education, apprenticeship or traineeship within four months of becoming unemployed or 

leaving education. This commitment was reinforced in a Council Recommendation of October 2020 

(European Commission, 2021). The European Commission provides financial support to Member States 

and regions through the Youth Employment Initiative, which is one of the main EU financial resources to 

 
3 https://ec.europa.eu/growth/smes/promoting-entrepreneurship/action-plan_en; 
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support the implementation of Youth Guarantee schemes until 2023. The EU launched it in 2012 to 

provide support to young people living in regions where youth unemployment was higher than 25%. This 

financial resource was boosted for 2021-23 along with European Social Fund resources to help young 

people affected by the COVID-19 pandemic through the additional funding available under the Recovery 

Assistance for Cohesion and the Territories of Europe (REACT-EU) initiative. 

Youth entrepreneurship policy is rather ahead of entrepreneurship support for other inclusive 

entrepreneurship target groups (e.g., older people, immigrants) due to this youth policy investment over 

the last decade. An OECD assessment of inclusive entrepreneurship policies in EU member states 

examined approaches to promoting and supporting inclusive entrepreneurship, including youth 

entrepreneurship. Only one EU member state reports having no clear policy on youth entrepreneurship 

at the national level, and nearly two-thirds of member states have a specific strategy on youth 

entrepreneurship. However, only about half of the youth entrepreneurship strategies have set clear 

targets and goals. There is also a strong commitment at the regional level, due in part to regional 

management and disbursement of EU structural funds, as well as close links to entrepreneurship 

education, which is often implemented by subnational governments (OECD 20224). 

A large array of measures is offered for youth entrepreneurs in the EU, covering the main areas of 

entrepreneurship policy intervention including instruments to build motivations for entrepreneurship, 

develop entrepreneurship skills, improve access to finance, expand networks… 

Entrepreneurship training, coaching and mentoring schemes are one of the primary methods used by 

governments to help youth build entrepreneurship skills. Tailored schemes for young entrepreneurs are 

available in essentially all Member States, and they typically use dedicated delivery channels (i.e., 

programs for youth only), including partnerships with non-government actors who deliver 

entrepreneurship training and coaching on behalf of governments. Take-up is often very high in youth 

entrepreneurship training and coaching schemes when investments are made in outreach, and about half 

of EU Member States indicate that the scale of support offered is appropriate. While the quality of support 

is highly variable across regions and countries, there is a growing body of evidence that youth 

entrepreneurship training and coaching schemes can be effective at not only supporting business creation 

by young people but also help them move into employment (OECD/European Commission, 2020). 

Entrepreneurship is also largely promoted among young people, including through entrepreneurship 

education programs that are being more and more integrated into formal education systems in the EU. A 

popular method of promoting entrepreneurship outside of education is to use entrepreneurial role 

models to inspire young people and inform them about the role of entrepreneurs. While it is difficult to 

measure the effectiveness of such efforts (e.g., speakers on entrepreneurship at community events, 

entrepreneurship festivals), they are generally low-cost interventions that use volunteer mentors and role 

 
4 OCDE/European Commission (2021), The Missing Entrepreneurs 2021 : Policies for Inclusive Entrepreneurship and Self-

Employment, Éditions OCDE, Paris, https://doi.org/10.1787/71b7a9bb-en.  

https://doi.org/10.1787/71b7a9bb-en
https://doi.org/10.1787/71b7a9bb-en
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models. About two-thirds of EU Member States have actions to promote entrepreneurship among young 

people outside of education 

There has been a great deal of renewal of commitment to strengthening youth employment and 

entrepreneurship policy in the face of the COVID-19 pandemic. This includes renewed employment 

policies and action plans in many EU member states, including for example the Spanish Action Plan for 

Youth Employment 2019-21 ("plan de choque para el empleo joven"). It contains 50 measures, including 

the promotion of entrepreneurship. 
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II. COOPERATIVE LEARNING METHODOLOGY 

 

1. What is Cooperative Learning? 

 

Cooperative Learning is an interactive approach where students with different abilities have a specific task 

and work together to achieve a common goal.5 This approach allows students to work together in small 

groups around the same topic or project. It has two objectives: make students learn how to work together 

and make them cooperate to learn.6 

In this perspective, the teacher sees his role moving away from traditional markers and is redefining 

himself in a process of changing his role, his relationship to power, his relationship with others and his 

pedagogical organization.7 The teacher seeks to create a positive climate so students can learn how to 

work together. Thus, the teacher structures activities to promote cooperation between individuals. 

Cooperative pedagogy is based on cooperative values, i.e., respect, mutual aid, openness to others, 

commitment, solidarity, etc. 

 

 

Five basic principles of Cooperative Learning8 

1. Heterogeneous groups must interact simultaneously. All teams work at the same time. Teammates 

work together in constant interaction. 

2. Students must be placed in a situation of positive interdependence. By helping a classmate to 

learn, they contribute directly to their own learning. All students work towards a common goal 

and each of them must be committed to collective success. 

3. Students must have individual responsibilities to accomplish within the group. Establishing 

responsibilities avoids duplication of effort by students gathered around a same task. 

4. Students must develop cooperative skills which are essential. Students must learn how to interact 

with peers who have different values, perspectives, and customs. 

5. Students should be called upon to discuss and evaluate the group process.  

 

 

Advantages and disadvantages of Cooperative Learning9 

 

 
5 HOWDEN, J. et H. MARTIN. La coopération au fil des jours, des outils pour apprendre à coopérer, Montréal, Les Éditions de 

la Chenelière, 1997 
6 LEGENDRE, R. Dictionnaire actuel de l’éducation, 3e édition, Montréal, Guérin, 2005. 
7 LE GAL, J. Coopérer pour développer la citoyenneté, Paris, Hatier, 1999. 
8 JOHNSON, D., R. JOHNSON et E. HOLUBEC. Cooperation in the Classroom. Edina, Minn., Interaction Book Company, 1991. 
9 Kagan, S. Cooperative Learning: Seventeen Pros and Seventeen Cons Plus Ten Tips for Success. San Clemente, CA: Kagan 

Publishing. Kagan Online Magazine, Winter 1999. 
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Advantages Disadvantages 

● Supporting and enhancing 

communication and interpersonal skills’ 

development 

● Increasing active participation in and 

ownership of learning 

● Gaining insight into group processes 

and group dynamics 

● Enhancing student perceptions of the 

course 

● Promoting student autonomy 

● Encouraging exposure to other 

students’ viewpoints 

● Developing problem solving and critical 

thinking abilities 

● Enhancing the moderation of ideas and 

content 

● Facilitating learning from experience 

● Student resistance to group learning 

● Students’ negative attitudes to grade 

sharing 

● Academic staff’s perceptions of a loss of 

control over invigilated work and 

therefore a dilution of the quality of the 

course, with associated higher grades 

● Conflict within the group, leading to the 

inability to complete the learning task 

● The ‘free-loading’ effect 

● A reduction in mental effort by some 

group members hindering group 

progress 

● Inefficient allocation of scarce student 

time 

 

2. CJS model: the concept 

 

 

“Coopérative Jeunesse de Service” (CJS) is a very good example of a training based on a cooperative 

learning methodology. 

  

History 

The Quebec Labor Cooperation Network (“Réseau”) has developed CJS in Quebec since 1988 (CJS = “Youth 

Service Cooperatives “). 

Around 150 cooperatives are operating each year in Quebec. On average, 1,880 teenagers are involved 

each summer and nearly 300 animators support them. 

The concept has been introduced in France since 2013. The pilot was established in Brittany where three 

cooperatives were launched. In 2018, 65 cooperatives were active in France with more than 700 

volunteers.10 

 

The basics 

 
10 https://cooperer.coop/les-cooperatives-jeunesse-de-services/ 
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CJS projects are created by pooling resources from the cooperative, community, labor, government, 

economic and educational sectors. It is this committee that finds funding at the local level to hire 

animators and find a place and equipment for CJS. 

The goal of this local mobilization is to support the development of the cooperative and create jobs for 

high school students. Young people can get a paid summer job, but the objective goes well beyond. The 

cooperative introduces the youths to cooperative management. 

The objective is to promote autonomy among the youths, by providing premises, means, resources, 

training and constant support. 

The development of autonomy among young people is at once the spirit that drives this project, the 

benchmark that guides its implementation and the main indicator used to evaluate its effectiveness. They 

become aware of their abilities and their collective responsibility to transform their environment 

according to their needs, and aspirations. 

 

The fundamental principle 

The young people (also called “cooperants”) have decision-making power over the operation and 

direction of the cooperative. Consequently, all actions taken by all stakeholders have to increase the 

ownership of the cooperative by young people. Concretely, CJS gathers around 15 teenagers aged of 12 

to 17. These young people pool their resources in order to provide a range of services to their community 

through the creation of their own cooperative business. 

To support the development cooperants in this project, two youth workers are present. They are 

responsible for the constitution and training of the group; they provide tools to the cooperants as the 

group evolves and in order to increase the level of ownership of the project. 

 

The CJS project as a social economy project 

CJS project is in line with the social and solidarity economy model. An economy that places the community 

at the center of its concerns and that repositions capital as a development tool to meet community needs. 

The domain of social economy gathers all the activities and organizations issue from the collaborative 

entrepreneurship, organized toward operating principles and rules as follows: 

 

● the purpose of the social economy enterprise is to serve its members or the community rather 

than simply generating profits and aiming for financial return; 

● it has an independent management structure; 

● it includes in its statute and operating process democratic decision-making involving users and 

workers; 

● it defends the primacy of people and work over capital in the distribution of its surpluses and 

revenues; 

● it bases its activities on the participation, ownership, individual and collective responsibility 

principles. 
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CJS projects are important in the economic development of a local territory.  They are driven by several 

key values such as solidarity, democracy and equity and they are aimed to develop entrepreneurship 

values within young people. By giving young people a concrete experience of collective entrepreneurship, 

they tailor the next generation of social economy entrepreneurs. 

 

3. Impact of the CJS project 

 

For the young people 

● Create their own job; 

● Develop abilities in different types of jobs; 

● Be introduced to the management of an economic cooperative business; 

● Be familiarized with market functioning; 

● Acquire experience and develop autonomy; 

● Experience individual and collective success; 

● Create links with community; 

● Belong to a positive group; 

● Exercise power in their life; 

● Be valorized by their peers and adults. 

 

For the community 

● Give to young people a place where they can exercise power and showcase their qualities; 

● Promote entrepreneurship among young people; 

● Provide a place for training and job preparation that is complementary to school; 

● Promote a social and economic integration of young people; 

● Gather different organizations toward an economy social project; 

● Act on local issues such as school dropout, drug addiction and intercultural meetings; 

● Foster intergenerational meetings. 

 

For youth workers 

● Be introduced to collective entrepreneurship; 

● Be trained to the cooperative education pedagogy; 

● Experiment economic and social development; 

● Create links with young people, stakeholders and local population; 

● Gain professional experience. 

 

 

4. The 3 dimensions of the CJS model 

 

CJS has 3 main components: it is a business, an association and a place of learning.  
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These dimensions are closely interrelated and the success of CJS is based on the right balance between 

them. 

 

A collective business 
 
CJS produces an economic activity to provide employment for its members. It must meet the same 
requirements as all other economic structures. Thus, we can find in the CJS the following elements: 
 

● The shares 

To join CJS, each member must invest an amount of money in shares (for example 30€). These shares 

allow to vote, attend meetings, have a part of the rebate and pay all operational costs. 

 

● The start-up loans 

As members’ shares are not sufficient to launch the business, CJS can negotiate a loan (approximately 

500€) with a financial institution or a business organization (local committee). 

 

● Accumulated funds 

Some cooperatives have accumulated funds. Cooperants can decide to leave some money so the 

cooperative has budget to start new projects. 

 

● Services 

The cooperative generates revenues through services that members carry out for individuals, 

organizations, institutions and companies. The choice of services depends on the cooperants capacities 

and interests. 

 

● Wages 

The hourly rate charged to clients and the wages paid to cooperants are set collectively by taking into 

account cooperants’ needs and the reality of the market. 

 

● Surpluses 

CJS is financed from surpluses generated by its activities. Surpluses are reinvested in the cooperative to 

cover all operational expenses (e.g., rent and office equipment, advertising). There are two types of 

surpluses: 

a) Percentage of the wage, determined by cooperants, is deducted from each pay check. This 

money is reinvested in the CJS working capital. 

b) Contracts surpluses. Once the salaries are paid, the surplus money from a contract is paid into 

the cooperative's fund. 

 

● The rebate 

At the end of the project, the cooperants decide on the fate of the monetary surplus accumulated by the 

cooperative. They can decide to share it, either equitably or according to the number of volunteer hours 
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worked. They can also choose to reinvest the surplus (in whole or in part) in the next edition of the 

cooperative or as start-up funds for the new CIJ project. 

 

● The reserve 

The reserve is made up of young people who can join the cooperative as full members when a vacancy or 

vacancies occur. 

 

 

An association 

The entire internal functioning of CJS is based on voluntary work. All tasks are shared in order to ensure 

the success of the collective approach in the following way: 

 

a) The Board of Directors 

All members are included in the Board of Directors and take part in the decision-making process. 

 

b) CJS management 

Regarding interests and abilities, young people are divided in committees which cover three 

essential sectors of the development: 

 

 

MARKETING 

COMMITEE 

STAFF COMMITEE FINANCE COMMITEE 

- Promotion plan 

- Tools production 

- Public relations 

- Market survey 

- … 

- Internal management 

- Training and personal 

development 

- Members recruitment 

- … 

- Budget 

forecasts 

- Book keeping 

- Cheques issuing 

- … 

 

 

 

c) CJS organigram 

 

 

 

 

 

 

 

 

 

  

Management Board 

(all the members) 

Staff 

committee 
Finance 

Committe

e 

Promotion 

Committee 
Other relevant 

committee 

The reserve (made up of young people who can join the cooperative as full 

members when a vacancy or vacancies occur) 
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A place of learning 

The CJS project is a vast learning ground. Most of young people involved have little or no experience or 

knowledge of entrepreneurship, work and collective management. It therefore provides an opportunity 

for its members to develop the following skills and attitudes: 

 

 

1. CJS Board        4. Personal development 

 

 

2.Social Skills 

 

3.Company Management      5. Work 

 
 

 

It is through different experiences that young people will acquire new skills. Youth workers present 

throughout the project lifetime are the key of the learning dimension. Indeed, through their interventions, 

youth workers enable to transform difficulties, barriers, successes and even failures in learning situations. 

 

 

5. Stakeholders 

 

Youth workers (facilitators) 

First, their role is to train and advise young people on the development of their cooperative enterprise. 

However, their mission goes much further since they must allow young people to become as independent 

as possible. Their task requires lots of flexibility. They assume leadership without being directive, they 

involve young people in the design of their own training plan and they ensure group cohesion. 

Usually, the animation team knows the environment where the cooperative is established. Ideally, they 

have experience and / or a background which enables them to lead groups and particularly groups of 

teenagers. A facilitator has two skills: he knows the business world and also knows how to train/guide 

 
Planning 
Coordination and organization 
Marketing 
Personnel management 
Budget planning 
Recruitment techniques 
Teamwork 

 
Activities evaluation 
Collective decision making 
Problem solving 
Meeting organization and 

animation  
Communication 

 
Self confidence 
Sense of responsibilities 
Setting goals and priorities 
Self-awareness 
Resilience 
 

 
 

Expressing opinions and 
needs 

Listening and respect 
others 

Solidarity 
Trust in peers 
Leadership 
Ability to build consensus 
Analytical skills 
Critical thinking 
 

 

Work organization 
Teamwork coordination  
Work safety 
Negotiating 
Customers services 
Technical skills related to the 

nature of the task 
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young people. It is important to remember that facilitators themselves are also involved into a learning 

process. CJS training is essential so that they can fully understand the nature of their mission and thus be 

as efficient as possible. They also receive support from sponsoring organizations. 

 

The local committee 

The founding of the local committee is the first step in the creation of the CJS project. It is made up of 

inter sectoral organizations that are representative of the community. It helps establish the cooperative 

in the community and ensure the sustainability of the project. 

Main tasks: 

● Search for funding; 

● Project promotion; 

● Hiring youth workers; 

● Training of youth and facilitation team; 

● Supervision and coaching of facilitators; 

● Monitoring and evaluation of the experience; 

● Participation in the CJS network. 

 

Sponsors  

Within the local committee, two sponsoring organizations from two different backgrounds are targeted. 

An economic-oriented organization teams up with a community-oriented organization empowered to 

deal with teenagers. The two sponsors: 

● Make sure there is a link between CJS and the community; 

● Make sure the objective of CJS is reached; 

● Support facilitators by participating in weekly coaching meetings; 

● Cope with the legal responsibility of CJS. 

 

a) The economic sponsor: 

● Facilitates access to a start-up loan for CJS; 

● Facilitates the opening and use of the CJS account; 

● Ensures that the animation team is able to help young people with financial management.  

 

b) The community sponsor: 

● Ensures that facilitators are able to help young people with cooperative management; 
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● Supports the animation team regarding group dynamics; 

● Supports the animation team regarding their interactions with young people. 

 

External professionals 

The training of young people is not only done through facilitators and sponsors. Some specific knowledge 

and skills can be leveraged directly from the community itself. For example, the cooperative can benefit 

from the advice of resource persons from the economic sector as well as professional experts. By 

developing links with these experts, CJS strengthens its community roots and develops a local expertise. 

 

Regional development organizations  

Regional development organizations are regional entities which are meant to coordinate and support the 

development of the project at a regional level. 

 

Entrepreneurial Factory 

The Entrepreneurial Factory coordinates, develops and promotes CJS model at a national and 

international level.  

Main tasks: 

● Ensure the integrity of the CJS educational project; 

● Ensure communication and exchanges between the different actors. 

● Facilitate access to the resources; 

● Promote the CJS model to all individuals, groups, organizations and institutions likely to contribute 

to the implementation of CJS; 

● Ensure the training of youth workers and regional development officers; 

● Ensure that all local committees have access to human resources to support the development and 

consolidation of their CJS project; 

● Develop tools, materials and contacts to facilitate the work of regional development officers, local 

committees and sponsors. 

 

6. CIJ training program based on CJS model 

 

The training led by CIJ is inspired by Youth Cooperatives (CJS) present in Canada for over 30 years.  

CIJ targets a young audience (aged from 18 to 26) who wants to enter the job market. The young people 

get the opportunity to carry out a challenging project in a collective framework. More specifically, the 
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project has 2 main objectives: an economic development as well as a local territory one. The main 

objective is to encourage young people to become aware of their capabilities and get involved into a 

collective project that will allow them to develop skills and know-how. 

CIJ provides a work space as well as resources and training so that young people can set up their own 

work in order to offer services within their district. 

 

Principles 

The CIJ training is based on the application of the following pedagogical principles: 

● Young people are called upon to pool their knowledge, experiences and strengths so they benefit 

to everyone; 

● Learning takes place on the basis of the knowledge and skills of the cooperants; 

● Everyone is involved in the training plan development; 

● Learning takes place through real experimentation; 

● Everybody is accountable for his actions towards his peers (i.e., the cooperative members); 

● The training is tailored according to different criteria (workload, interest and everyone’s ability); 

● Every piece of training is part of a continuous process. 

 

Target group 

Recruitment is limited to a bunch of 15 people, with a broad range of profiles. CIJ works with young people 

(aged 18 to 26) with varied skills, who do not have the same levels of training or professional experience. 

They are currently NEETS. They can be volunteers in an association, registered at the employment center, 

beneficiaries of the so-called “French RSA” (minimum income support) or a person with a disability. 

However, they need to be mobile and little constrained by difficulties in childcare, health or 

accommodation. They are recruited on their understanding of the system, motivation and availability. 

They can be prescribed by a specific structure or can also come spontaneously when they hear about the 

program. 

 

Duration 

The project lasts 4 months. The first month is mainly dedicated to back-office work. The objective is to: 

● train two coordinators of the cooperative; 

● constitute the steering committee; 

● recruit young cooperators. 
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The remaining 3 months are dedicated to young people with a support of around 600 hours, at least half 

of them carried out under a CAPE contract ("Support contract for companies").11 

 

Workplace  

An office/workplace is a very important element of the training. It can be an office from a community 

center, an association, a CIJ office or a partner association. The location is strategic because it can become 

the showcase for this project. It must be located in a nice environment that stimulates young beneficiaries. 

It also needs to be a safe place that can accommodate logistical means such as computers, photocopiers, 

telephones, small equipment. 

 

Human resources  

There are two facilitators with a very good knowledge of group leadership and cooperative pedagogy: 

● a "youth" leader responsible for driving young people in their careers; 

● a "business" leader responsible for leading/supporting young people in their creative journey. 

In addition, two sponsors are engaged to ensure the link between the youth cooperative and the territory: 

● the "economic" sponsor, from the cooperative or the economic world, leads and supports the 

"business creation" (economic, accounting and financial aspects); 

● the “collective life/youth” sponsor will support the “youth” leader.   

 

Training program 

The CIJ training program is split into 4 phases: 

III. Personal assessment: individual interviews, analysis of constraints (financial, family, etc.); 

IV. Working group creation: present the structure, do a go-around and highlight potential issues; 

V. Technical, theoretical & dynamic training: market studies, surveys/questionnaires, statistical 

analysis, business plan, etc.; 

VI. Putting training into practice. 

The first two phases are chronological and take place on the first month (around 45 hours per trainee) 

 
11 CAPE (fr. Contrat d’appui pour entreprise) A contract by which a company or an association provides a natural person with 

a program of creation or business takeover and management of an economic activity. 
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Phase 1 is mainly an individual phase. The personal assessment is important and constitutes the first link 

between participants and facilitators. It allows facilitators to have access to various information (personal, 

family, etc.) that are essential for the future management of the group and to overcome difficulties 

encountered along the way. The person-project approach also encourages early awareness about 

entrepreneurship and the realities of the job market. 

Phase 2 constitutes the group. It sets the foundations and the orientation of the cooperative as well as 

various technical modules. It also allows young people to meet each other. The goal is to spread a 

“cooperative spirit” as quickly as possible among participants. Based on CIJ experience, some workforce 

adjustments may be necessary at this stage. Indeed, some candidates may finally leave the project. Having 

a waiting list is key to be reactive in order to maintain our workforce. 

Phases 3 and 4 (555 hours) are done in parallel and are intertwined so that they feed off each other to 

achieve the desired outcome: collectively manage a business that generates turnover. 

Phase 3 contains technical, theoretical and dynamic trainings around 3 main themes: 

● Market research 

● Financial forecast 

● Marketing training 

Those are classic themes. They are conducted in an interactive way starting from examples from the field, 

stories of good practices, interventions of professionals but also adapted tools. Network players are also 

leveraged to teach young people. The acquisition of technical and theoretical skills allows young people 

to gradually build their business plan. Once this work is done, they are able to understand the market 

intelligently and take strategic directions for the proper development of their future activities. 

Phase 4, which is the "putting into practice" phase, is the most awaited and the most engaging for young 

people. In this phase, young people must prospect, canvass, meet with individuals, companies, offer 

services, bill, set up management and evaluation tools. During this phase, they work on their monthly 

activity report, which they compare with the objectives they have set up. They perform a critical analysis 

of the result, both quantitatively and qualitatively. They can thus define new directions. 

This phase allows them to immerse themselves in the life of a business manager, to be confronted with 

the daily difficulties, face those difficulties and overcome them in a process of learning and cooperative 

support. In a way, it is a "full-scale" market study with the possibility for the young participants to test, in 

addition to their project/idea, their own capacities to undertake and manage a business. 
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III.          COOPERATIVE ALTERNATIVES AT THE LOCAL LEVEL  

 

The alternatives at local level related to entrepreneurship were identified by the Consortium yet in the 

beginning of the EYES project. The partners executed a study which was implemented in each of the 

consortium countries - Bulgaria, Spain, Belgium, Sweden, Germany and France and provided an overview 

of the best innovative practices in entrepreneurship education. This was made possible through the initial 

definition of an analysis framework for identification of good practices in the field of entrepreneurship, 

the collection and mapping of good practices, case studies and examples on successful application of 

entrepreneurship education, and the elaboration of a global report that summarizes the information 

obtained during all phases of the study. 

 

The elaborated final global report is based on the results and findings gathered from each partner 

representing their own country, and provides a list of already existing innovative best practices which 

correspond to the specific needs in entrepreneurship education for young people. The global report 

contains 42 good practices, case studies and examples of alternatives for successful application of 

entrepreneurship education in six different countries across the European Union - Bulgaria, Spain, 

Belgium, Sweden, Germany and France. A positive trend which was identified is that especially during the 

recent years, there is more and more projects and initiatives that provide different alternatives which 

address this issue and strive to achieve success in tackling youth unemployment by providing 

opportunities for development of entrepreneurial skills. Therefore, the majority of the identified practices 

provide innovative training materials, online platforms and resources, as well as practical trainings aiming 

at young people. Others also address trainers, teachers and educators who are looking for more effective 

and attractive entrepreneurial training programs in order to offer more personalized and suitable support 

to young people who have interest in developing their entrepreneurial knowledge. 

 

To be able to create an environment which facilitates the learning process and fosters creativity and 

innovation, the Consortium had to find a way to encourage young people to take charge of their lives and 

give them a professional perspective, thus helping them to outline and achieve their ambitions. Hence, 

the EYES training program had to provide systematic learning content and activities in order to help in the 

development of new knowledge, skills and competencies. Therefore, based on the extensive research 

carried out by the partnership and the comparative analysis of the good practices in entrepreneurship 

education, the following alternatives were identified to be reviewed and transferred to the training 

contents: 

 

Needs & Skills Gap 

Identified 
Link to EntreComp Source/Practice 

Business management (e.g., 

Business models, what is a start-

● Ideas & 

Opportunities 

● Into action 

● NEETs in 

Entrepreneurship; 

● ABLE Activator; 
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up, how to create a business 

plan) 

● Youthemprende; 

● Young Enterprise; 

● Ticket for Change; 

● CJM/CJS; 

● L’OUVRE-BOÎTE; 

● Schola Ingeniosa; 

Problem solving ● Into action 

● NEETs in 

Entrepreneurship; 

● Young Social 

Entrepreneurs; 

● Youthemprende; 

● Young Enterprise; 

● CJM/CJS; 

Leadership (e.g., 

communication, team work & 

team management, organizing & 

decision-making) 

● Resources 

● Into action 

● NEETs in 

Entrepreneurship 

● ABLE Activator; 

● Young Social 

Entrepreneurs; 

● Youthemprende; 

● Jóvenes 

Changemakers; 

● Young Enterprise; 

● BMWi Business 

Start-up portal; 

● Ticket for Change; 

● CJM/CJS; 

● Jeunes 

Entrepreneurs; 

● L’OUVRE-BOÎTE; 

● Schola Ingeniosa; 

● ESPER; 

Financial planning (e.g., capital, 

attracting investors, finance 

mechanisms, tools & sources, 

pricing, fundraising) 

● Resources 

● Entrepreneurship 

- A Shortcut to 

Success; 

● BMWi Business 

Start-up portal; 

● CJM/CJS; 

● Koudetat; 

● Schola Ingeniosa; 
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Sense of initiative & 

Entrepreneurship (e.g. Spotting 

new opportunities, vision) 

● Ideas & 

Opportunitie

s 

● Resources 

● Into action 

● NEETs in 

Entrepreneurship; 

● Entrepreneurship 

- A Shortcut to 

Success; 

● Young Social 

Entrepreneurs; 

● European Young 

Company; 

● Youthemprende; 

● Jóvenes 

Changemakers; 

● The 

Entrepreneurship 

2020 Action Plan; 

● Ungt 

entreprenörskap; 

● Ticket for Change 

● 100 000 

entrepreneurs; 

● Jeunes 

Entrepreneurs; 

● Schola Ingeniosa; 

Personal branding (e.g., self-

confidence, self-awareness, 

motivation, activating own 

strengths – empowerment, 

mindfulness, bringing out 

personal competitive 

advantage) 

● Resources 

● Into action 

● NEETs in 

Entrepreneurship 

● SEEDs among 

NEETs; 

● Young Enterprise; 

● JUMP; 

● Ticket for Change; 

● CJM/CJS; 

● 100 000 

entrepreneurs; 

● Jeunes 

Entrepreneurs; 

● Schola Ingeniosa; 

● Entreprendre 

Pour Apprendre; 

Marketing (e.g., product 

prototyping, feasibility, 

targeting, sales & negotiations) 

● Ideas & 

Opportunitie

s 

● Entrepreneurship 

- A Shortcut to 

Success 
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● Resources 

● Into action 

● ABLE Activator; 

● Youthemprende; 

● Entreprenör; 

● BMWi Business 

Start-up portal; 

● CJM/CJS; 

● Koudetat; 

● L’OUVRE-BOÎTE; 

● Schola Ingeniosa; 

Legal liability & Insurance ● Into action 

● Entrepreneurship 

- A Shortcut to 

Success 

Sustainable development (e.g., 

creating a responsible business 

& along-term goals) 

● Ideas & 

Opportunitie

s 

● Entrepreneurship 

- A Shortcut to 

Success; 

● Proffsmentor; 

● Entreprendre 

Pour Apprendre; 

● ESPER; 

Innovation & Creativity 

● Ideas & 

Opportunitie

s 

● Entrepreneurship 

- A Shortcut to 

Success; 

● EYE – Erasmus for 

Young 

Entrepreneurs; 

● Proffsmentor; 

● Jeunes 

Entrepreneurs; 

Idea development & testing 

(e.g., idea formation processes, 

value creation, feasibility 

testing, idea pitching) 

● Ideas & 

Opportunitie

s 

● ABLE Activator; 

● Young Social 

Entrepreneurs; 

● Youthemprende; 

● Jóvenes 

Changemakers; 

● The 

Entrepreneurship 

2020 Action Plan; 

● Entreprenör; 

● Ticket for Change; 

● Jeunes 

Entrepreneurs; 
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In addition, the following recommendations for the training methodology were derived from the 

identified good practices to be transferred to the EYES training approach in order to make it more 

exhaustive: 

 

Entities 

identified 

Relevance Source/Practice 

Provision of a 

physical space 

Safe and friendly environment 

where they can be creative, 

develop critical thinking, practice 

communication and collaboration, 

fail multiple times and improve; 

 

● NEETs in 

Entrepreneurship; 

● ABLE Activator; 

● Proffsmentor; 

● Entreprenör; 

● UngDrive; 

● Ungt 

entreprenörskap; 

● JUMP; 

● LE CLOÎTRE; 

Proper enrolment 

methodology/proce

dure 

Provide clear and inclusive 

guidelines on how participants will 

be selected and define a clear 

threshold (e.g., age, educational 

background).  

● NEETs in 

Entrepreneurship; 

● Schola Ingeniosa; 

A self-reflection 

tool 

Test and questionnaires for self-

reflection in the phase of founding 

a business will help enable a 

better knowledge transfer 

process. 

● BMWi Business Start-

up portal; 

● Schola Ingeniosa; 

Provision of a 

distance learning 

environment (e.g., 

e-platform) 

Such environment will enhance 

the knowledge transfer of the 

project. 

● NEETs in 

Entrepreneurship; 

● START IN; 

● BMWi Business Start-

up portal; 

● Gründerplattform; 

● Koudetat; 

On spot trainings 

(e.g., within 

companies, at the 

workplace, 

exchanges) 

Work-based learning has a great 

potential to both inspire and 

provide experience for the end 

users. It will also facilitate first 

contact with a working 

environment for some and help 

● SEEDs among NEETs; 

● CBC LABORLAB; 

● Proffsmentor; 

● Girls’ Day & Boys’ 

Day; 

● CJM/CJS; 
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establish the connection with the 

business. 

Assistance to 

participating 

organizations/comp

anies (e.g., 

Guidelines for 

stakeholders, 

approaches and 

resources for youth 

workers) 

Development of methodologies 

and guidelines for business 

companies and organizations 

wishing to implement internships 

for NEETs people 

● NEETs in 

Entrepreneurship; 

● SEEDs among NEETs; 

● CBC LABORLAB; 

● Entrepreneurship 

Education - A Guide 

for Educators; 

● Ung Företagsamhet; 

● Schola Ingeniosa; 

Create relevant & 

interactive learning 

contents (e.g., 

videos, ppt, articles, 

games) 

Learning content has to be active, 

cooperative and meaningful. 

● SEEDs among NEETs 

● START IN; 

● BMWi Business Start-

up portal; 

● Gründerplattform; 

● Koudetat; 

Promote teamwork 

& interaction 

between pilot 

participants 

Promoting team work and team 

work activities can potentially 

increase the impact of the training 

and the expected results. 

According to the explored good 

practices, team working enables a 

better learning process, exchange 

of ideas and paves the way for 

future (successful) collaborations.  

● ABLE Activator; 

● Young Social 

Entrepreneurs; 

● European Young 

Company; 

● Young Enterprise; 

● Ticket for Change; 

● L’OUVRE-BOÎTE; 

● Entreprendre Pour 

Apprendre; 

Provide real life 

examples and 

interaction with 

entrepreneurs (e.g., 

Events and/or Case 

studies of successful 

NEETs & 

entrepreneurs, 

testimonials) 

First-hand mentorship and 

learning experience from 

successful innovators, 

entrepreneurs and business 

leaders as well as site visits to 

start-ups and innovative 

companies, including one-on-one 

support. End users need to 

understand the benefits of 

continuing education and why 

early school leaving is a bad 

choice. 

● SEEDs among NEETs; 

● ABLE Activator; 

● Youthemprende; 

● Jóvenes 

Changemakers; 

● Proffsmentor; 

● EYE – Erasmus for 

Young 

Entrepreneurs; 

● JEUNE – Voice of the 

Young 

Entrepreneurs; 

● Entreprenör; 
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● Sommarlovsentrepre

nör 

● Start-up your future; 

● JUMP; 

● Ticket for Change; 

● 100 000 

entrepreneurs; 

● Koudetat; 

● Jeunes 

Entrepreneurs; 

● L’OUVRE-BOÎTE; 

Development of a 

personal project 

Develop entrepreneurial attitudes 

in the end users by asking them to 

create & manage their own 

company is a very common 

approach which came out as a 

result of the benchmark. It is 

considered to be an excellent way 

to practice acquired skills & 

competences via the program and 

both an entrepreneurial learning 

process and first contact with 

actual business actions. Thus, it is 

of great values for the future end 

users. 

● Young Social 

Entrepreneurs; 

● European Young 

Company; 

● Proffsmentor; 

● Entreprenör; 

● Integration through 

qualification (IQ); 

● Handwerk; 

● Ticket for Change; 

● Jeunes 

Entrepreneurs; 

● L’OUVRE-BOÎTE; 

● Schola Ingeniosa; 

● Entreprendre Pour 

Apprendre 

Final idea 

presentation 

Presenting a final idea is part of 

the experiential learning process 

and a continuation of the skills 

practicing approach. It is also 

considered as important, because 

participants can receive valuable 

feedback and/or chance to 

implement their idea/product.  

● ABLE Activator; 

● European Young 

Company; 

● EYE – Erasmus for 

Young 

Entrepreneurs; 

● Proffsmentor; 

● Handwerk; 

● Ticket for Change; 

● Schola Ingeniosa; 

● Entreprendre Pour 

Apprendre; 

Practical exercises Practical exercises that will lead 

them through the start-up 

● ABLE Activator; 

● START IN; 
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roadmap – from generating 

breakthrough idea to its ready-to-

launch version. 

● European Young 

Company; 

● Proffsmentor; 

● CJM/CJS; 

Certification A certificate baring a record of the 

acquired skills & competences is 

considered as a motivation 

booster and an impetus for 

further development in the 

future. Additionally, it might act as 

an educational proof for those 

who lack any, and can be a good 

credit in a future CV and therefore 

increase the chance for 

employment.  

● Proffsmentor; 

● Entreprenör; 

● Sommarlovsentrepre

nör 

 

 

Transferring these skills and recommendations into the EYES Training Programme allow the acquisition of 

basic knowledge in regards to the main principles of entrepreneurship and starting a new business thus 

contributing to the increase of the employability rate. Moreover, through the adaptation of the 

abovementioned skills and competencies, the EYES curriculum is able to promote continuing education, 

boost personal and career development and increase motivation of young people in order to help 

decrease the risk of school dropout, reduce their vulnerability on the market and contribute to their social 

and economic inclusion. 

 

Furthermore, the following programs and resources available on European level have been identified with 

the potential to be included in the EYES Training Programme by pointing out their added value and 

explaining how could the end users take advantage of them in the form of further development 

opportunities for experiential learning. 

 

● “EYE – Erasmus for Young Entrepreneurs” – A cross-border programme, facilitating the exchange 

of entrepreneurial and management experience by a stay of a newly established or potential 

entrepreneur with a well-experienced entrepreneur running a SME in another country; 

● “The Entrepreneurship 2020 Action Plan” – A blueprint for action to unleash Europe's 

entrepreneurial potential, remove existing obstacles and revolutionize the culture of 

entrepreneurship in the EU, which aims to ease the creation of new businesses and create 

supportive environment for existing entrepreneurs to thrive and grow; 

● “EntreComp: The Entrepreneurship Competence Framework” – A common reference framework 

that identifies 15 competences that describe what it means to be entrepreneurial. The EntreComp 

is transversal to formal, non-formal and informal learning contexts and applies equally to 

education and training systems; 

https://www.erasmus-entrepreneurs.eu/index.php?lan=en
https://www.eurocommerce.eu/media/109071/Briefing-entrpreneurship%202020%20action%20plan%20-2014.pdf
https://publications.jrc.ec.europa.eu/repository/bitstream/JRC101581/lfna27939enn.pdf
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● “JEUNE – Voice of the Young Entrepreneurs” – Organization that promotes young 

entrepreneurship, supports young entrepreneurial organizations in Europe and delivers solutions 

for youth entrepreneurship and fighting youth unemployment. 

The results collected from each of the partner countries have been utilised throughout to validate and 

improve the approach of the project. Building upon IO1 in the second phase, the project partners have 

worked together to translate the project vision into working content and tools aligned to the target 

audiences needs and requirements. As entrepreneurship can be highly beneficial both for the society and 

economy, building of educational programmes which provide to young people the opportunity to 

innovate, explore and create their own jobs should be of high priority for the governments, educational 

institutions and VET centers. Hence, the EYES Training Programme helps unlock the potential of young 

people and tackle youth unemployment in Europe providing the right environment for entrepreneurship 

to evolve and contribute to the change in the current economic opportunities and trends. 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://jeune-europe.org/
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IV. THE ENTRECOMPT FRAMEWORK 

 

The entrepreneurship competence is one of the eight key competences for lifelong learning identified by 

the Council of the European Union in 2018. The key competences are “essential to citizens for personal 

fulfilment, a healthy and sustainable lifestyle, employability, active citizenship and social inclusion.” 

(https://op.europa.eu/de/publication-detail/-/publication/297a33c8-a1f3-11e9-9d01-01aa75ed71a1)  

 

In addition to the key competences the European Commission has develop the European 

Entrepreneurship Competence Framework “as a reference framework to explain what is meant by an 

entrepreneurial mindset. EntreComp offers a comprehensive description of the knowledge, skills and 

attitudes that people need to be entrepreneurial and create financial, cultural or social value for others” 

(https://ec.europa.eu/social/main.jsp?catId=1317&langId=en)  

 

Basically, the Entrecomp has 3 competence areas with 5 competences each, 15 in total. The detailed 

version of the reference framework lists a number of threads for each competence that are allocated to 

foundation, intermediate, advanced or expert levels. 

https://publications.jrc.ec.europa.eu/repository/handle/JRC109128  

 

 
Source: https://ec.europa.eu/social/main.jsp?catId=738&langId=de&pubId=8201&furtherPubs=yes  

 

In order to strengthen the transparency and the transferability of the EYES project results to other 

contexts in Europe, the project makes use of the competence threads together with the associated 59 

learning outcomes on intermediate/foundation level of the Entrecomp progression model. 

https://ec.europa.eu/social/main.jsp?catId=738&langId=de&pubId=8201&furtherPubs=yes  

https://op.europa.eu/de/publication-detail/-/publication/297a33c8-a1f3-11e9-9d01-01aa75ed71a1
https://ec.europa.eu/social/main.jsp?catId=1317&langId=en
https://publications.jrc.ec.europa.eu/repository/handle/JRC109128
about:blank
about:blank
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The following sections show where the 59 learning outcomes of the competence threads are found in 

the different scenarios of the EYES learning platform. Specific competences can thus be promoted by the 

implementation of the scenarios or parts of them. 

 

1. Competence Area 1: IDEAS & OPPORTUNITIES 

 

Competence:    Spotting Opportunities 

Number Thread Learning Outcome  Scenario 

1.1 
IDENTIFY, CREATE AND 

SEIZE OPPORTUNITIES 
I can explain what makes an opportunity to create value. Pop Up Spaces 

1.2 FOCUS ON CHALLENGES 
I can identify opportunities to solve problems in alternative 

ways. 
E-Commerce 

1.3 UNCOVER NEEDS 
I can explain that different groups may have different 

needs. 
Running a café 

1.4 ANALYSE THE CONTEXT 

I can tell the difference between contexts 

for creating value (for example, communities and informal 

networks, existing organisations, the market). 

Social Media 

Marketer 

 

Competence: Creativity 

Number Thread Learning Outcome  Scenario 

1.5 BE CURIOUS AND OPEN 
I can experiment with my skills and competences in 

situations that are new to me. 

The Grocery 

Basket 

1.6 DEVELOP IDEAS 

I can experiment with different techniques to generate 

alternative solutions to problems, using available resources 

in an effective way. 

Pop Up Spaces 

1.7 DEFINE PROBLEMS 
I can take part in group dynamics aimed at defining open-

ended problems. 

Sustainable 

tourism 

initiatives 

1.8 DESIGN VALUE 
I can identify the basic functions that a prototype should 

have to illustrate the value of my idea. 
Pop Up Spaces 

1.9 BE INNOVATIVE 

I can tell the difference between types of innovations (for 

example, process versus product innovation and social 

innovation, incremental versus disruptive innovation). 

Preservation of 

the maritime 

ecosystem 

 

Competence: Vision 

Number Thread Learning Outcome  Scenario 



2019-1-FR01-KA202-062219 

 
 

 

35 
  

1.10 IMAGINE 
I can develop (alone or with others) an inspiring 

vision for the future that involves others. 

Preservation of the 

maritime ecosystem 

1.11 THINK STRATEGICALLY 
I can explain what a vision is and what purpose it 

serves. 
Pop-Up Restaurant 

1.12 GUIDE ACTION 
My vision for creating value drives me to make the 

effort to turn ideas into action. 

Sustainable tourism 

initiatives 

 

Competence: Valuing Ideas 

Number Thread Learning Outcome  Scenario 

1.13 RECOGNISE THE VALUE 

OF IDEAS 

I can tell the difference between social, cultural and 

economic value. 
The Grocery Basket 

1.14 SHARE AND PROTECT 

IDEAS 

I can tell the difference between types of licences 

that can be used to share ideas and protect rights. 

Sustainable tourism 

initiatives 

 

Competence: Ethical & Sustainable Thinking 

Number Thread Learning Outcome  Scenario 

1.15 BEHAVE ETHICALLY 
I can apply ethical thinking to consumption 

and production processes. 
The Grocery Basket 

1.16 THINK SUSTAINABLY 

I can identify practices that are not 

sustainable and their implications for the 

environment. 

Running a café 

1.17 ASSESS IMPACT 

I can identify the impact that taking up 

opportunities will have on me and my team, 

on the target group and on the surrounding 

community. 

Intercultural inclusion 

 

 

2. Competence Area 2: RESOURCES 

 

Competence: Self-Awareness & Self-Efficacy 

Number Thread Learning Outcome  Scenario 

2.1 FOLLOW YOUR 

SPIRATIONS 

I can commit to fulfilling my needs, wants, 

interests and goals. 

Sustainable tourism 

initiatives 

2.2 
IDENTIFY YOUR 

TRENGTHS AND 

WEAKNESSES 

I can judge my strengths and weaknesses and 

those of others in relation to opportunities for 

creating value. 

Pop Up Spaces 
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2.3 BELIEVE IN YOUR 

ABILITY 

I can judge the control I have over my 

achievements (compared with any control 

from outside influences) 

Intercultural inclusion 

2.4 SHAPE YOUR 

FUTURE 

I can describe my skills and competences 

Relating to career options, including self-

employment. 

Social Media Marketer 

 

 

Competence: Motivation & Perseverance 

Number Thread Learning Outcome  Scenario 

2.5 STAY DRIVEN 
I can anticipate the feeling of achieving my 

goals and this motivates me. 
E-Commerce 

2.6 BE DETERMINED I can set challenges to motivate myself. Social Media Marketer 

2.7 
FOCUS ON WHAT 

KEEPS YOU 

MOTIVATED 

I can reflect on the social incentives 

associated with having a sense of initiative 

and creating value for myself and others. 

The Grocery Basket 

2.8 BE RESILIENT I can overcome simple adverse circumstances. Running a café 

2.9 DON’T GIVE UP 
I can delay achieving my goals in order to gain 

greater value, thanks to prolonged effort. 
Intercultural inclusion 

 

 

Competence: Mobilising Resources 

Number Thread Learning Outcome  Scenario 

2.10 

MANAGE 

RESOURCES 

(MATERIAL AND 

NON-MATERIAL) 

I can experiment with different combinations 

of resources to turn my ideas into action. 
Pop Up Spaces 

2.11 USE RESOURCES 

RESPONSIBLY 

I can discuss the principles of circular 

economy and resource efficiency. 
The Grocery Basket 

2.12 MAKE THE MOST OF 

YOUR TIME 

I can discuss the need for investing time in 

different value-creating activities. 
E-Commerce 

2.13 GET SUPPORT 
I can describe the concepts of division of 

labour and job specialisation. 
Running a café 
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Competence: Financial & Economic Literacy 

Number Thread Learning Outcome  Scenario 

2.14 

UNDERSTAND 

ECONOMIC AND 

FINANCIAL 

CONCEPTS 

I can use the concept of opportunity costs and 

comparative advantage to explain why 

exchanges happen between individuals, 

regions and nations. 

The Grocery Basket 

2.15 BUDGET 
I can draw up a budget for a value creating 

activity. 
Pop Up Restaurant 

2.16 FIND FUNDING 

I can explain that value-creating activities can 

take different forms (a business, a social 

enterprise, a non-profit organisation and so 

on) and can have different structures of 

ownership (individual company, limited 

company, co-operative and so on). 

Intercultural inclusion 

2.17 UNDERSTAND 

TAXATION 

I can estimate the main accountancy and tax 

obligations I need to fulfil to meet the tax 

requirements for my activities. 

Sustainable tourism 

initiatives 

 

 

 

Competence: Mobilising Others 

Number Thread Learning Outcome  Scenario 

2.18 INSPIRE AND GET 

INSPIRED 
I do not get discouraged by difficulties. The Grocery Basket 

2.19 PERSUADE 
I can persuade others by providing evidence 

for my arguments. 
E-Commerce 

2.20 COMMUNICATE 

EFFECTIVELY 

I can communicate imaginative design 

solutions. 
Social entrepreneurship 

2.21 USE MEDIA 

EFFECTIVELY 

I can use various methods, including social 

media, to communicate value- creating ideas 

effectively. 

Social Media Marketer 

 

3. Competence Area 3: INTO ACTION 

 

Competence: Taking the initiative 

Number Thread Learning Outcome  Scenario 
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3.1 TAKE 

RESPONSIBILITY 

I can take individual and group responsibility 

to carry out simple tasks in value creating 

activities. 

Preservation of the 

maritime ecosystem 

3.2 WORK 

INDEPENDENTLY 
I can initiate simple value-creating activities. Social entrepreneurship 

3.3 TAKE ACTION 
I actively face challenges, solve problems and 

seize opportunities to create value. 
Pop Up Spaces 

 

Competence: Planning & Management 

Number Thread Learning Outcome  Scenario 

3.4 DEFINE GOALS 

I can describe my goals for the future in line 

with my strengths, ambitions, interests and 

achievements. 

The Grocery Basket 

3.5 PLAN AND 

ORGANISE 

I can create an action plan which identifies 

the necessary steps to achieve my goals. 
Pop Up Spaces 

3.6 
DEVELOP 

SUSTAINABLE 

BUSINESS PLANS 

I can develop a business model for my idea. 
Sustainable tourism 

initiatives 

3.7 DEFINE PRIORITIES 
I can prioritise the basic steps in a value-

creating activity. 
Running a café 

3.8 MONITOR YOUR 

BUSINESS 

I can identify different types of data that are 

necessary for monitoring the progress of a 

simple value-creating activity. 

E-Commerce 

3.9 BE FLEXIBLE AND 

ADAPT TO CHANGES 

I can change my plans based on the needs of 

my team. I can adapt my plans to achieve my 

goals in light of changes that are outside 

Social Media Marketer 

 

Competence: Coping with uncertainty, ambiguity & risk 

Number Thread Learning Outcome  Scenario 

3.10 
COPE WITH 

UNCERTAINTY AND 

AMBIGUITY 

I can discuss the role that information plays in 

reducing uncertainty, ambiguity and risk. 
Intercultural inclusion 

3.11 
COPE WITH 

UNCERTAINTY AND 

AMBIGUITY 

I can tell the difference between acceptable 

and unacceptable risks. 
E-Commerce 

3.12 MANAGE RISK 

I can critically evaluate the risks associated 

with an idea that creates value, taking into 

account a variety of factors. 

Running a café 
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Competence: Working with others 

Number Thread Learning Outcome  Scenario 

3.13 
ACCEPT DIVERSITY 

(PEOPLE’S 

DIFFERENCES) 

I can combine different contributions to 

create value. 
Pop Up Spaces 

3.14 
DEVELOP 

EMOTIONAL 

INTELLIGENCE 

I can express my (or my team's) value- 

creating ideas assertively. 
E-Commerce 

3.15 LISTEN ACTIVELY 
I can listen to other people’s ideas for 

creating value without showing prejudice. 
Social marketer 

3.16 TEAM UP 
I can work with a range of individuals and 

teams. 
The Grocery Basket 

3.17 WORK TOGETHER 
I can contribute to group decision-making 

constructively. 

Preservation of the 

maritime ecosystem 

3.18 EXPAND YOUR 

NETWORK 

I can use the relationships I have to get the 

support I need to turn ideas into action, 

including emotional support. 

Sustainable tourism 

initiatives 

 

Competence: LEARNING THROUGH EXPERIENCE 

Number Thread Learning Outcome  Scenario 

3.19 REFLECT 

I can reflect on failures (mine and other 

people’s), identify their causes and learn from 

them. 

Running a café 

3.20 LEARN TO LEARN 

I can reflect on the relevance of my learning 

pathways for my future opportunities and 

choices. 

Social Media Marketer 

3.21 LEARN FROM 

EXPERIENCE 

I can reflect on my interaction with others 

(including peers and mentors) and learn from 

it. 

The Grocery Basket 
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V. PRESENTATION OF EYES TRAINING PROGRAMME 

 

The EYES training programme has been designed with the aim of enable young people to appreciate their 

capacity to undertake, individually and collectively through the creation and management of a collective 

enterprise. The ten modules of the training programme allow learners to better understand the realities 

of the world of work with particular emphasis on becoming concretely involved in the development of 

their territory through collective work. The modules intend to help young people to take initiatives, assert 

their points of view and to develop their self-confidence, all of which are fundamental abilities when it 

comes to entrepreneurship. 

 

The programme consists of 10 scenarios proposing current and attractive business and entrepreneurship 

ideas. Each scenario short description is used on the page showing all modules within the chosen scenario. 

It should be a short sentence which describes the module Each of these scenarios are divided into modules 

that guide learners through the process of setting up the concrete business, while training and developing 

different competencies of the EntreComp framework. Each of the modules consists of introduction, task, 

process, conclusion and learning outcomes. The illustration below shows what each of these parts consists 

of. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The ten scenarios presented in the training programme are explained below. 

 

Presentation of the module, 

its themes and intended 

purpose.  

Explanation about what 

learners must do in this 

module.   

Explanation and steps 

on how to do the 

task. It can also refer 

to additional 

resources (videos, 

documents and/or 

links) 

Summary what the 

learner did and what 

they learnt. It can 

include suggestions for 

further tasks to build 

upon what they learnt 

e.g., recommendations 

for other modules or 

additional reading. 

EntreComp 

learning outcomes 

covered by the 

module 
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1. Pop-up Exhibitions and Spaces 

 

A pop-up space is a temporary activity in an underused space. There are many activities you can organise 

in a pop-up space. You could for example try to showcase a new business idea, organise an exhibition of 

your own art, start a social-entrepreneur project or make it a temporary community meeting place for 

selling or exchanging products such as a harvest festival. 

 

1.1. Creating a Pop-up Space 

This quest connects to an up-to-date phenomenon, which surely will attract young adults. Pop-up 

exhibitions are rapidly becoming popular, and for good reason, they are in new spaces, they showcase 

unique ideas and works, and above all, they feel urgent and exciting. Pop-ups can be holding exhibitions 

on a small budget bringing new life to neglected neighbourhood areas. It is also a great way of connecting 

people and giving them a lot of ideas to discuss about.   

 

This quest encourages the participant to one day create her/his own pop-up spaces. Learners are first to 

undertake some online research and look through the supported links and to read the various publications 

especially Grandma's Story Pop-Up Exhibition, 'Process' document attached which provides some 

practical tips on how to create a pop-up space. The video is useful in providing a step-by-step guide to 

creating a pop up. What amazing also young adults can now even think about having 'digital' pop up 

spaces, something to consider! 

 

Top tip: Consider opening in areas that draw people, with a lot of foot-traffic. Also, pop-up spaces are 

about personal development with focus on mindsets and attitudes, one can learn by doing not by 

traditional curriculum. 

 

Competences covered:  

● Spotting Opportunities 

● Creativity 

● Mobilising Resources 

● Planning & Management  

 

1.2. Marketing Pop Ups 

One of the main successes of pop-up spaces are how well your marketing is prior to setting up and during. 

This quest encourages the participants to create marketing buzz and provides the main ways participants 

can market and promote their spaces. The quest introduces the learner to optimise social media when it 

comes to marketing and talks about exciting concepts like guerilla marketing as opposed to traditional 

newspaper ad marketing. The quest plays to the youth and highlights current trends of TikTok and 

Instagram. 
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the task encourages the learner to create their own marketing strategy and use the documents, video and 

links as research and develop their own strategy. Learners are encouraged to consider and investigate all 

the main marketing options and then apply their pop-up idea to the most suitable marketing approach. 

 

Top tip: Interactivity in the marketing strategy is key, the learners need to 'communicate and entice' their 

customers/clients through their campaigns. 

 

Competences covered:  

● Creativity  

● Valuing Ideas 

● Motivation & Perseverance 

● Mobilising Resources 

● Taking the Initiative 

● Planning & Management 

  

 

1.3. Project Manage Your Pop-Up 

For this quest learners are immediately informed setting up Pop up Space is not as easy as it looks. There 

is a lot of science behind the planning, and one needs to be able to manage the whole process. 

 

Learners are asked to create a soft business plan and look at the whole project management cycle, lots of 

advice and guidance is provided to do this. Learners are encouraged to use the toolkit that is included in 

the resources section; there is a checklist for learners to cross reference with. 

 

Top tip: Learners will need to flexible in their approach. In this if the learner does not organise themselves 

then it will be a case if fail to plan, plan to fail! 

 

Competences covered:  

● Vision 

● Financial & Economic Literacy 

● Planning & Management 

● Coping with Uncertainty, Ambiguity & Risk 

● Working with Others 

 

1.4. Designing Pop Up Spaces 

In the quest learners are informed of the importance of designing their pop-up spaces appropriately. 

Learners are informed customers are attracted to pop up space based on their design, layout and even 

things like nice smell and creating ambience can all add to building customer base. 

 

Learners are provided lots of ideas on how they can design their space, they are encouraged to think 

about the interior, visual communication and also linked back to project management. In the resources 
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section the Process and task documents provides comprehensive instructions for the learner on how to 

‘design’ their own space. 

 

Top tip: Try innovative approaches and don’t be afraid to try something different. Pop ups are in essence 

an opportunity to be daring and pilot ideas so be. 

 

Competences covered:  

● Creativity 

● Vision 

● Self-Awareness & Self-Efficacy 

● Planning & Management 

 

2. Running a café 

 

For many people it seems an attractive idea to open and run one’s own café. However, it means more 

than serving coffee to your friends at home. You have to find out the needs of your guests, think about 

sustainable ideas concerning products and work processes, divide the tasks among your staff, draw up a 

budget, evaluate the risks, define priorities, reflect on failures and last but not least show resilience in 

times of heavy workload. 

 

2.1. Developing a Business Idea 

The quest is related to a business dream of many young learners: to run one’s own café. Although this 

topic is popular, the learners are informed about the detailed business planning that is required and also 

on possible obstacles young entrepreneurs may face. “Running a café“ and the café topic in general is 

closely connected to what young people are familiar with in their life reality and for that reason is also a 

great way of encouraging them to come up with new ideas. Learners are first to explore the resources, to 

watch some interesting videos and then follow the instructions of the step-by-step process document on 

the way of creating one’s own business plan.  

 

Top tip: Learners are encouraged to explore other EYES quests and their resources that focus on Business 

Planning, such as “The Grocery Basket” or “Sustainable Tourism Initiatives” in order to enrich the 

contents. Food sales and tourism also have strong connections to gastronomy and catering in “Running a 

café”. 

 

Competences covered:  

● Spotting Opportunities 

● Vision 

● Mobilising Others 

● Working with Others 

  

2.2. Creating a Menu and Calculating Sales Prices 
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For this quest learners are informed that a menu must be attractive – from the point of the selection of 

offered dishes, but also from the layout. The resources' links show many good practices of famous cafés 

throughout Europe. With separate process documents “Menu” and “Sales Price” as well as a Case Study 

on Sales Price, the learners are provided with a detailed insight on the topic. When working on the case 

study the learners face the very specific practical relevance.  

 

Top tip: When introducing the quest, the educator may include some interesting questions in an 

interactive and fun activity such as a kahoot (e.g., which price sells better? 9.90 € or 10.10 €?) in order to 

highlight the relevance of sales price calculation for business profit. 

 

Competences covered:  

● Spotting Opportunities 

● Mobilising Resources 

● Financial & Economic Literacy 

● Planning & Management 

 

2.3. Organising the work 

In this quest learners are informed of the importance of having a clear plan and a organising the work in 

a café in a structured way. They become aware that not only in busy times, each staff member has to 

know what his/her task involves. Moreover, the learners are introduced to the concepts of outsourcing 

and making use of convenience food products. With the process document the learners are asked to work 

on very concrete ideas on how to improve the workflow in their business.  

 

Top tip: A practical worksheet is included in the process document. Learners can use it to reflect on their 

specific business ideas related to outsourcing and convenience products. 

Competences covered:  

● Vision 

● Motivation & Perseverance 

● Mobilising Resources 

● Planning & Management 

 

2.4. From starting a café to establishing a sustainable business 

Accompanying this quest, learners will find a long list of links and resources to explore. They will be 

introduced to state-of-the-art concepts and important EU policies such as Corporate Social Responsibility. 

The quest supports the open-mindedness of learners and raises their awareness for global challenges, 

e.g., saving resources, global supply chains, fair working conditions and human rights. It is essential for 

the learners to understand that the social responsibility is a task that every employer needs to cover.  

 

Top tip: The process document has a direct link to “ISO 26000 – Guidance on social responsibility” that 

can give learners a more comprehensive picture of global sustainability and social responsibility of 

entrepreneurs.  
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Competences covered:  

● Ethical & Sustainable Thinking 

● Mobilising Others 

● Planning & Management 

● Coping with Uncertainty, Ambiguity & Risk 

● Learning through Experience 

 

3. The Grocery Basket 

 

The Grocery Basket concept is aimed to promote a more sustainable agriculture by promoting short 

circuits between producers and consumers. Every week, baskets of different sizes made from local 

products (most of which are organic) are offered for sale. They are made of seasonal products which 

allows to offer the best price. In this way, consumers have a direct relationship with producers and support 

the local economy. 

 

3.1. Opening 'The Grocery Basket' 

In this quest, learners are introduced to the concept of the grocery basket. This trendy concept is growing 

in rural but also urban areas. The global Covid-19 pandemic has increased local consumption and 

strengthened the relationship between the consumer and the producer. Through this quest, learners have 

access to the steps involved in building a grocery basket.  

It is important to follow these first steps carefully as they enable the learner to organise and launch a 

successful Grocery basket concept. 

The links and videos provide many examples of successful Grocery Basket projects. Learners are 

encouraged to use the success stories to help develop their business.  

 

Top tip: Stimulate learners' creativity to develop their concept to its full potential. Being creative and 

innovative give them a competitive edge. 

 

Competences covered:  

● Vision 

● Valuing Ideas 

● Motivation & Perseverance 

● Taking the Initiative 

● Planning & Management 

● Working with Others 

  

3.2. The Grocery Basket goes Online 

The quest provides learners with the opportunity to develop an online business. Online business has 

grown considerably, and the covid-19 pandemic further encouraged businesses to go online. 
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The task identifies the key elements to consider in developing an online grocery basket. Learners are 

encouraged to consider the opportunities for developing their business online. 

Technical aspects of the online Grocery basket are developed via websites, documents and videos. 

Learners learn all the keys needed to develop a website for their business. The website helps to increase 

the potential of the company and to provide a complete customer experience. 

 

Top tip: learners must select a user-friendly website for customers to use. The website should also be 

attractive, appealing and creative. 

 

Competences covered:  

● Creativity 

● Self-Awareness & Self-Efficacy 

● Motivation & Perseverance 

● Planning & Management 

  

3.3. Shifting to a Circular Economy 

This quest outlines the basics of the circular economy, which can be a very beneficial and interesting 

economic system for grocery baskets. The circular economy is part of an eco-responsibility movement, 

directly linked to the grocery basket concept. The task identifies many of the advantages of the circular 

economy in the food industry. The links will provide more detailed information on this economy, including 

videos playfully explaining this economic system. This system may seem complicated to understand, but 

all the materials provided should help to understand the basics of the circular economy. The purpose of 

this quest is to engage learners in considering this economic system for the development of their Grocery 

basket. 

 

Top tip: Learners are introduced to the circular economy model. Once they have learned the basics, they 

can more easily implement the model in their business and encourage a more sustainable approach to 

their business. 

 

Competences covered:  

● Ethical & Sustainable Thinking 

● Mobilising Resources 

● Taking the Initiative 

● Learning through Experience 

  

3.4. Writing a Business Plan for your Grocery Basket 

This quest is very important. It provides learners with a methodology essential for developing a Grocery 

basket but also for any business. It is important that learners understand the importance of the business 

plan and that they take the time to understand how it works.  The activity will invite them to start building 

their business plan in a methodical way. There are a number of resources available to learners: 
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explanatory videos, links and informative documents including a business plan template to help them 

organise their ideas and production. 

 

Top Tip: Don't hesitate to take the time to understand, develop and write your business plan. It must 

attract investors, generate their interest and make them want to invest. You have to be clear, precise and 

creative. 

 

Competences covered:  

● Vision 

● Self-Awareness & Self-Efficacy 

● Financial & Economic Literacy 

● Planning & Management 

 

 

 

4. The Social Marketer 

 

The Social Media Marketer is a new professional profile that can optimize the interaction between small 

and medium enterprises and potential consumers boosting sales through a series of strategies: aesthetic 

product and establishment photographs, regular publications on social media and marketing campaigns 

aimed at targeted audiences. 

The quest has been designed with the target audience in mind, most of them are young people, natives 

of social networks and smart phones. It is a practical module if you want to get up and running in a real 

way. It consists of 4 modules that go in a specific order and cannot be modified at the time of teaching 

because it is a progression of knowledge. There is no point in doing the last one if you have not done the 

first three before. Throughout the 4 modules, advice is given on how to carry out these activities in the 

immediate environment: in the neighborhood, with stores and small businesses in the area, even with the 

businesses of your family and friends. In addition, to carry it out, you don't have to go crazy looking for a 

real economic investment, it is enough to have a smartphone that works relatively well and, at the most, 

a laptop/computer.  

 

4.1. Being a Social Media Marketer 

The 1º module explains the concept of the social media marketer (or community manager), a figure that 

acts as a bridge between a (small) business and its potential new customers.  

This 1º module has 2 videos and 2 links explaining the figure and functions of the Social Media Marketer. 

The task is a small-scale market research: go out in your neighborhood, investigate what stores there are, 

which of them already have social networks, who uses them, who doesn't... what possibilities do you see, 

compare and take note on good practices, etc.  

The educator can have in mind the learning outcomes that the user should acquire throughout the process 

as this module is a first step for spotting opportunities. learning by doing (use an initiative for value 

creation as a learning opportunity), taking the initiative and self-awareness (believe in yourself and keep 
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developing, reflect on your aspirations, identify and assess strengths and weaknesses, believe in your 

ability to influence the course of events, despite uncertainty, setbacks and temporary failure). 

 

Top Tip: The fact of remarking "small" business means the idea throughout the module is that the user 

works with the businesses in his/her own neighborhood which will normally be small stores, bakeries, 

coffee shops, galleries, insurance brokers, tailors, etc.  

 

Competences covered:  

● Spotting Opportunities 

● Self-Awareness & Self-Efficacy 

● Taking the Initiative 

● Planning & Management 

● Learning through Experience 

  

4.2. Planning your Social Media Strategy 

This 2nd module helps the user to know the client’s needs (the small business chosen from his/her 

neighborhood) and the market context (the other similar business in the same area, the uniqueness of 

each one, what do they do in social media, etc.). The user will need aptitudes like empathy, 

communication skills, adaptation strategies. The module has 1 video on how to prepare for a social media 

marketing meeting step by step SWOT analysis of your client (small business). 

 

In this module the user will have to prepare the first meeting with a client after doing the market research 

of the previous module. It will be helpful to design some strategy in advance and to draft. some questions 

to guide you during the meeting.  

 

Competences covered:  

● Spotting Opportunities 

● Creativity 

● Vision 

● Motivation & Perseverance 

● Mobilising Others 

● Taking the Initiative 

● Planning & Management 

 

4.3. The Appropriate Network for Each Target Audience 

This module is about to get to know characteristics of different social media channels and their use in a 

professional way not as simple user. What messages work better in each platform, the demographics 

profile per gender and age of each one, what formats are more appropriate depending on the platform, 

how to shape the content accordingly, etc. The 2 links included in this module are to support the task. The 

user will learn with/from others, reflect and learn what works and what does not. Then, put it into 
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practice. Throughout the process the user will acquire the following skills: Identify needs, challenges and 

opportunities: Demonstrate effective communication, persuasion, negotiation and leadership 

 

Top Tip: advice the user to take into account his/her client characteristics, his/her kind of customers, 

adapt the message according to the needs, choose the proper network. 

 

Competences covered:  

● Spotting Opportunities 

● Mobilising Others 

● Planning & Management 

● Coping with Uncertainty, Ambiguity & Risk 

● Learning through Experience 

  

4.4. Plan and Create Content 

The last part of the quest provides a longer and concrete explanation that sums up what has been learned 

before and proposes a closing task and process. All the explanation provided in the introduction is to guide 

the user in the process of carrying out the final task. In order to put in practice, the whole quest the user 

will have to:  

-Know the client 

 Set his/her goals 

-Choose the proper channel 

-Choose the proper shape and content 

-Plan 

The process section provides questions that guide the user throughout 

 

Competences covered:  

● Creativity 

● Ethical & Sustainable Thinking 

● Mobilising Others 

● Planning & Management 

● Working with Others 

 

5. E-Commerce: A Modern Approach to Entrepreneurship 

e-Commerce is a modern approach to sell products or services in an ever-increasing digital world. To do 

so, there are certain things that you need to consider first – finding a niche, choosing the right online 

solution, complying with legal and economic frameworks, and reaching out to target audiences via the 

proper digital marketing tools. 

 

5.1. Understanding e-Commerce 

The quest is of interest to anyone who wants to start own e-Commerce business, but lack basic skills 

related to the implementation of this idea. Especially during the last year, in the times of pandemic, online 
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shopping became even more popular, and in some cases – the only way for people to keep their business 

alive. 

 

The following quest aims to introduce the e-Commerce topic, providing the main definitions and giving 

explanation about the different types of marketing segments related to the electronic commerce. The 

main advantages and disadvantages of selling online are also presented, in order to provide more clarity 

and draw attention to all possible scenarios and the things that one has to have in mind. 

 

Top Tip: Learners are encouraged to go through the theoretical part of the quest, as well as through the 

additional resources given in the form of articles before starting to work on their task. The learner is also 

encouraged to use the document uploaded at the “Documents” section for all the tasks that need to be 

done for the overall topic. 

 

Competences covered:  

● Spotting Opportunities 

● Vision 

● Mobilising Resources 

● Coping with Uncertainty, Ambiguity & Risk 

 

5.2. Finding a Niche 

The quest is related to, probably, one of the most important things that a person starting business with 

e-Commerce must do – finding a suitable niche. 

 

The following quest aims to give an introduction to the so-called niche market, i.e., strives to provide to 

the learner some guidance that will help in the definition of the category in which his/her products fall. 

The quest helps the learner to refine his/her initial idea by analyzing it to come up with its strengths and 

weaknesses and be aware of any potential external risks. 

 

Top Tip: Learners are encouraged to go through the theoretical part of the quest, as well as through the 

additional resources given in the form of articles before starting to work on their task. It is of high 

importance for the learners to work with their initial idea and concentrate on making it better, instead of 

thinking about other potential ideas, which they consider as better. 

 

Competences covered:  

● Creativity 

● Vision 

● Motivation & Perseverance 

● Working with Others 

 

 

5.3. Choosing the Right Online Solution 
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The quest is related to the choice that each person starting an own e-Commerce business must do at some 

point – to find the most suitable online solution, i.e., to choose the platform that will be the most suitable 

for the needs of his/her business. 

 

The following quest aims to explain the essence in regard to the most commonly used online solutions 

nowadays (own platform, marketplace or a social network) by giving to the learners the important task to 

make research in order to help them make their choice in the most informative way. 

 

Top Tip: Learners are encouraged to go through the theoretical part of the quest, as well as through the 

additional resources given in the form of articles before starting to work on their task. Before starting with 

their task, it is important for each learner to think about the financial aspect of the platform maintenance 

and save some time by excluding the most expensive platform versions. 

 

Competences covered:  

● Creativity 

● Mobilising Resources 

● Planning & Management 

● Coping with Uncertainty, Ambiguity & Risk 

 

5.4. Legal Aspects 

The quest is the most important among all the others in terms of compliance with the European and 

national laws. It contains everything that a person must know in order to start selling online according to 

the European legal framework. 

 

The following quest serves as a guidance and a link between the European legislation and the person who 

wants to establish e-Commerce business within the borders of the EU. It provides the necessary 

information in a synthesized and easy-to-understand way. 

 

Top Tip: Learners are encouraged to go through the theoretical part of the quest, as well as through the 

additional resources given before starting to work on their task. This is an important step, as the 

theoretical part included in the quest is an overview of the official EU Directives and does not contain the 

overall information that is needed.  

 

Competences covered:  

● Creativity 

● Valuing Ideas 

● Financial & Economic Literacy 

● Planning & Management 

  

5.5. Attracting Customers 
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The final quest aims to provide a strategy and guidance to attract clients and emphasize on the similarities 

between physical and online shops. The quest also gives an overview of the different methods and 

techniques related to the promotion of an online shop. 

 

The following quest provides a list of practical tips that can be used by the learners in the creation of their 

marketing strategy. Therefore, their task, as learners is to create a list of activities, both online and offline, 

for a period of 3 months using the plan given in the “Process” section of the quest. 

 

Top Tip: Learners are encouraged to go through the theoretical part of the quest, as well as through the 

additional resources given before starting to work on their task. It is recommended for the learners to 

also explore the “Social Marketer” quest to enrich their knowledge on the creation of social media 

strategy even more. 

 

Competences covered:  

● Vision 

● Mobilising Others 

● Working with Others 

● Learning through Experience 

 

6. Clean up the beach and preserve the coastal environment 

The project 'clean up the beach and preserve the coastal environment' is a summer activity that initiates 

its beneficiaries into the democratic functioning of a business. It is a project in which young people are 

mobilized to clean and preserve their environment and inform the populations using the beaches of their 

city. 

 

6.1. Organise Your Own Beach Clean Up 

Learners will enact the experimental design they have devised to test their hypothesis at their local beach.  

 

Learners will follow health and safety guidelines provided in the resources section to ensure they are fully 

equipped to tackle the beach up. Learners are strongly advised to bring their own materials such as bin 

bags, gloves, sun protection and markers. This quest is very educational learners are informed about 

marine debris and the long-term impact of the debris on our coast lines. 

 

Top tip: Learners should choose a beach that is safe and is not too isolated from human activity. Ensure 

each learner has a pair of gloves, bin bag and sun protection. Visit the beach ahead of time (if possible) to 

find out where the bathrooms are and if there is a place to buy lunch, it’s going to be a long day! 

 

Competences covered:  

● Ethical & Sustainable Thinking 

● Mobilising Others 

● Planning & Management 
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● Working with Others 

 

6.2. The Beach Plastic Recycling Process 

This again is an educational and fun quest. Learners will learn about landfills and how their everyday 

rubbish ends up as marine debris. 

 

Learners will learn about different types of plastic and which ones can be recycled and made into another 

product. There is lots of information on what constitutes 'rigid' plastic. Learners are taken through the 

entire lifecycle of how to recycle plastics. This includes collection, sorting, processing, and recycling. 

Learners are encouraged to check the links and go through the Beach Recycling Programme site and also 

watch the two videos.  

 

Top tip: Once learners understand that recycling plastic is more than nice to do, it makes economic sense, 

there is more interest. Learners also learn about waste reduction and the 3Rs, reduce, reuse, and recycle! 

 

Competences covered:  

● Creativity 

● Ethical & Sustainable Thinking 

● Motivation & Perseverance 

● Taking the Initiative 

  

6.3. Innovative Businesses near Coastal Areas 

Learners are taught about how to set up their businesses in coastal towns and cities. Right at the beginning 

of the quest learners are informed setting businesses near coastal areas is different from setting shop on 

high streets. These are seasonal businesses hence learners need to do even more market research and 

ensure they are completely aware of the business pattern. 

 

Two interesting case studies are included in the resources section, one about a FTSE100 company that 

was set up to optimise the beach area and another about young entrepreneurs using beach plastic as 

recyclable material to make things. Learners are provided with top 10 coastal and beach businesses. 

 

Learners are not discouraged from starting their businesses near coastal areas in fact they are informed 

it can be fun and profitable providing all the groundwork is done before start-up. 

 

Top tips: Learners are provided with exciting ideas they can explore as business ideas ranging from food 

outlets to fun beach activities such as beach art, microplastic hunt to plastic free lunch. 

Competences covered:  

● Spotting Opportunities 

● Financial & Economic Literacy 

● Coping with Uncertainty, Ambiguity & Risk 
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7. Sustainable Tourism Initiatives 

 

Sustainable tourism is the new concept of tourism that pays a special attention to optimising the use of 

environmental resources, maintaining essential ecological processes, and helping to conserve natural 

heritage and biodiversity. Respect the socio-cultural authenticity of host communities, conserve their built 

and living cultural heritage and traditional values, and contribute to inter-cultural understanding and 

tolerance and ensure viable, long-term economic operations. 

 

7.1. Entrepreneurship & Sustainable Tourism 

This quest is conceived so as to give learners (i.e., aspiring young entrepreneurs) an overall view on what 

is entrepreneurship in its very “essential” and how these relates to Tourism and, more specifically, on 

Sustainable Tourism. The identified key learning outcomes are four:  

- being able to identify and recognise a “Business Vision” 

- being able to identify and recognise a “Business Mission” 

- being able to identify and recognise the Target Audience of relevance (i.e., the green-informed 

travellers) 

- being able to identify and recognise their underlying needs (i.e., what they might be interested in)  

Some of these topics, while very intuitive, might be a bit difficult to digest for non-business-illiterate 

learners. It is recommended to streamline and simplify to the terminology as much as possible, use of 

practical example is also highly recommended. For instance, when talking about “vision” and “mission”, 

trainers might refer to well-known cases of mission and vision statements (Facebook, Nike, etc.). For what 

concerns outcomes no 3 and 4, Learners are encouraged to come brainstorm themselves on what might 

be valuable solutions to this specific case scenario. Trainers are invited to favour a bottom-up approach 

to typical top-down knowledge transfer.  

 

Competences covered:  

● Creativity 

● Vision 

● Valuing Ideas 

  

7.2. Regulatory, Fiscal and Communication aspects 

The content of this quest is less “liberal” than the previous. For this didactic unit, trainers are encouraging 

to embrace a more traditional “classroom” approach. 

Learners are expected to get familiar with the very basics of accounting (What is a revenue flow? What is 

a cost structure? How do you calculate profits? etc.). Examples in the formula of “let’s suppose….”, “let’s 

imagine…”, “for instance, let’s consider the case of…” are fundamental to engage the cohort of learners 

in what might seems to their eyes the “boring” part of the training. If possible, the support of a blackboard 

is recommended since both learners and trainer will deal with number and quantitative figures. From this 

same didactic unit, learners are expected to familiarise with stakeholder mapping strategies and 

engagement (mostly, via online means). In this case, trainers are recommended to introduce learners to 
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the topic with some theoretical assumptions (e.g., what is a stakeholder? What is a positioning strategy? 

Awareness vs Advertising) from traditional Business Literature, and then provide general case studies, 

examples. Trainers are later encouraged to leave the floor to learners and let them experiment with their 

own mapping and engagement strategy based on their ideal business idea. As always, for this section of 

the training, a bottom-up approach remains preferred to top-down coaching. Trainers are encouraged to 

be “facilitators” rather than formal teachers 

 

Competences covered:  

● Self-Awareness & Self-Efficacy 

● Financial & Economic Literacy 

● Mobilising Others 

  

 

7.3. Business Planning and Networking 

Now that they are in possess of key concepts to better design their business idea related to (sustainable) 

tourism, learners are expected to draft a simplified version of a Business Plan tailored accordingly. By 

“simplified” we mean that the aforementioned will address:  

- objective(s) of the business 

- target audience and stakeholders 

- innovativeness of the offer, service, good provided 

- customer base 

- Snapshot on Marketing Mix 

The Business Plan framework as foreseen is not by any mean exhaustive, and learners should be made 

aware of this (meaning, they should be conscious of the fact that a formal business plan includes much 

more detailed information), but at the same time, in its simplicity we consider it a very reliable tool for 

beginners. 

Moreover, this will allow learners to exercise their Elevator Pitch by relying on the simplified Business Plan 

as it represents a sort of script.  

Trainers are invited to set-up the Business Plan model and guide learners in its filling in. The practice of 

the Elevator Pitch is the most engaging session of the training: trainers are invited to involved learners 

leveraging on gamification and roleplaying. This will boost learners’ confidence and will prepare them for 

real-life networking settings 

 

Competences covered:  

● Taking the Initiative 

● Planning & Management 

● Working with Others 

 

8. Pop up Restaurant 

 

Mobile cuisine is creating a buzz across the nation, especially pop-up restaurants and pop-up gastronomy. 



2019-1-FR01-KA202-062219 

 
 

 

56 
  

These platforms are a type of restaurant which is not only for chefs to try out new things, but also for 

‘non-professionals’ to offer food and beverages for a short term. These Pop ups allows chefs and 

entrepreneurs to try out new concepts, test new audiences, experiment with innovative cuisine or draw 

new investors without the expense of opening a traditional restaurant. 

 

9. Basics of social entrepreneurship 

In modern societies, Social Entrepreneurship is commonly recognised as a form or entrepreneurship that 

focuses on the benefits (i.e., social, cultural, environmental) carried on and promoted by the organisation. 

In other words, a social entrepreneur “transforms” and process his/her social capital in way that generates 

positive outcomes for communities and society in general. 

 

10.  Intercultural inclusion through social entrepreneurship 

In modern societies, Social Entrepreneurship is commonly recognised as a form of entrepreneurship that 

focuses on the benefits (i.e., social, cultural, environmental) carried on and promoted by the organisation. 

In other words, a social entrepreneur “transforms” and processes his/her social capital in a way that 

generates positive outcomes for communities and society in general. 

 

VI. EYES TRAINING INSTRUCTION MANUAL/ LEARNING PLATFORM 

 

1. Introduction 

 

EYES - Enlarging Youth Entrepreneurial Spirit is an Erasmus Plus funded project aimed at supporting and 

engaging unemployed people, young adults, professionals in VET, as well as teachers and trainers who 

are lacking skills, in a systematic learning activity in order to develop knowledge and competencies by 

promoting the entrepreneurship education for the young. 

 

The EYES project provides better tools for VET and attempts to support professionals in vocational 

training and integration in: 

• changing their teaching practices 

• promote the development of a collective entrepreneurial culture 

• promote democratic values among young people 

 

Aims of the eLearning Platform Guide for trainers 

 

This methodological guide is based on cooperative learning as a reliable teaching approach to be 

integrated into a training course focusing on collective and democratic entrepreneurship. The guide 

should allow professionals to gather a group of young people around a common project in a secure, 

formative and appropriate framework. 
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This output has been designed to meet the following objectives: 

•Make professionals familiar with cooperative learning (as an approach to pedagogy) 

•Introduce the EYES training program and its main objective, i.e., create a structure that allows young 

people to develop creative projects in a secure environment 

•Create a “skills inventory” in partnership with companies/representatives from professional branches 

•Guide professionals in the choice of a local project for implementing the EYES training program 

•Help professionals choose the rights business tools 

•Mentoring young people, i.e., increase their motivation, initiative and sense of responsibility 

 

About EYES Modules 

The EYES Modules has ten scenarios, under each scenario there are a combination of three or four 

quests. In total there are 38 quests.  

Within each quest there is a short introduction, task, process, learning objectives and conclusion. In 

addition, when you login as a trainer you will be able to access the educator notes, which essentially in 

the training notes for trainers. 

 

You can access the EYES Module here: Eyes Modules 

• Pop up Exhibitions and Spaces 

•Running a café 

•The Grocery Basket 

•The Social Marketer 

•E-Commerce: A Modern Approach to Entrepreneurship 

• Clean up the beach and preserve the coastal environment 

• Sustainable Tourism Initiatives 

• Pop Up Restaurant 

• Basics of Social Entrepreneurship 

• Intercultural inclusion through social entrepreneurship 

 

2. Instructions on How to use the EYES Modules 

 

Once you have logged in the EYES Modules here: Eyes Modules you could do the scenarios in any order 

however once you select the scenario you should complete the quests in the order as they appear, they 

usually follow a logical sequence. 

You can log in as the trainer which will give you access to the educator notes alternatively the modules 

can be done without logging in. 

Each quest should not take more than 45 minutes to complete and could be done in a few sittings, there 

is no requirements to complete in one go. Once the participants have completed a quest, they could see 

which badges (competencies) they have gained. 

https://eyesmodules.eu/
https://eyesmodules.eu/eyes/scenario1
https://eyesmodules.eu/eyes/scenario2
https://eyesmodules.eu/eyes/scenario3
https://eyesmodules.eu/eyes/scenario4
https://eyesmodules.eu/eyes/scenario5
https://eyesmodules.eu/eyes/scenario6
https://eyesmodules.eu/eyes/scenario7
https://eyesmodules.eu/eyes/scenario8
https://eyesmodules.eu/eyes/scenario9
https://eyesmodules.eu/eyes/scenario10
https://eyesmodules.eu/eyes/scenario10
https://eyesmodules.eu/eyes/scenario10
https://eyesmodules.eu/eyes/scenario10
https://eyesmodules.eu/
https://eyesmodules.eu/
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3. Conclusion 

 

The EYES Modules is designed in a way participants can work at it on their own and will gain just as much 

as they would if they worked with a trainer. The aim was to have a training platform that is versatile, fun, 

interactive and informative. Its functionality is such it can be done independently or as part of a wider 

training. 

 

Trainers will find the educator section useful and the multiple language option (partner 

languages) means it can be accessed by non-English speaking participants. 
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VII. ORGANISATION OF A LOCAL PROJECT 

 

1. Meeting between the youth workers and the operational steering committee 

  

In general, meeting between the youth workers and the operational steering committee should be 

between three to six times per year, depending upon circumstances and the nature of the planned 

business. Each meeting should have a clear purpose and the members should be made aware, and sent 

any documentation in advance and the agenda (responsibility of the Secretary). The election of the 

members should take place at the beginning of the project period and members should commit for the 

length of the project 

There is no such thing as a typical agenda for management committee meetings. However, the agenda 

should deal with matters relating to the day-to-day running of the group, as well as allowing members the 

opportunity to raise important issues with the committee. Items might include 

●  Apologies received for absence 

●  Minutes from previous meeting 

● Matters arising from the minutes 

●  Correspondence 

● Sub-committees’ reports 

● Forthcoming Events 

●  Any other business 

● Date and place of next meeting 

● Minutes of the meeting 

 

Keep as record of meetings and especially decisions, recommendations or decisions postponed. This is 

obligatory for formal meetings, but it is a good idea to keep minutes even of more informal meetings. 

They don’t have to be long but might include: 

● who was there? 

● action that has taken place as a result of the last meeting 

● notes about what happened during the meeting 

● details of decisions taken including a note about who has agreed to take any future action 

Minutes need to be archived in date order, so that they are easily accessible for future reference. They 

should be sent to each member shortly after the meeting. 
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2. Selection and recruitment of young "future entrepreneurs " 

  

We recommend that the Eyes future entrepreneurs should have some of the following attributes. These 

should be matched to the EntreComp matrix. 

1. High Determination and Willpower 

2. Ability to Stay Consistent and Persevere 

3. A Diminished Fear of Failure 

4. Great Confidence and Self-Esteem 

5. Being Aware that Failure is Feedback 

6. Working on Their Personal and Professional Development 

7. Actively Improves Their Networking Skills and Connections 

8. Out-of-the-Box Thinking 

  

3. Selection of the premises 

Three factors dominate the priorities of small businesses looking for premises: cost, cost and cost. Nobody 

ever has enough money, so there is an overwhelming temptation to go for the cheapest property. It is a 

mistake that can take time to put right.  The young entrepreneurs need to think about: Location, size and 

growth when setting up their local project. 

 

  

4. Planification and completion of the integration course 

The young entrepreneurs chosen will need a full training based upon the Eyes training material, as 

inspiration and as a source of practical knowledge and competences. 

Relevant modules from the Eyes training material will be used. https://eyesmodules.eu/ 

A feedback system will be set up: 

❖ There are two parts to the feedback: 

1.               Part 1 - is the questionnaire in order to “interview» the trainees and get to know more about 

their experience and satisfaction level. It is a very short and simple survey and will cause no trouble for 

participants to fill it in as it takes no more than 5 minutes. This is just a template – we can transfer the 

survey to Google Drive forms if you think it will be more convenient to be used. 

2.               Part 2 - is the template for a national report that each partner should fill in after the piloting 

phase in order to analyse the effectiveness of the training – this should be done by an analysis of the 

received answers from the survey (Part 1) and according to the organisations’ own view and impressions 

of the training. The format is simple and easy to be filled in and it would be very helpful for the validation 

https://eyesmodules.eu/
https://eyesmodules.eu/
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of the pilot actions to the National Agency. Some of the key areas that should be covered in this by all 

partners: 

●  Duration of the pilot training and modules tested  

● Number of participants & description of their profile (this can be collated from Part 1) 

● Agenda/structure of the training 

● Short summary of the activities done 

● How did you promote the training activities (social media, website, local press, etc.)? 

The feedback is crucial for partnerships’ learning and to include in the Global report.  

 

 

5. Meeting between young “entrepreneurs“ and the operational steering 

committee 

 A meeting between the young entrepreneurs and the operational steering committee is to set up a 

mentoring process which will include the following: 

● Outline Goals/Objectives: Start with defining the goals and objectives of the implementation plan. What 

do you want to accomplish? What is the project scope? Why are these goals important? How do these 

goals fit into the overall organisational vision and mission? 

● Assign Responsibilities: Assigning roles and responsibilities provides a clear picture of what needs to be 

done and by whom. The clearer you define these responsibilities, the easier it will be to keep people 

accountable. 

● Implementation Schedule: Schedules help track, communicate, and keep an eye on progress for your 

project, keeping all stakeholders in the loop with what’s going on. 

● Resource Allocation: One of the main purposes of an implementation plan is to make sure that those 

involved have access to enough resources in order to execute the plan effectively and without any hiccups. 

Make sure you know exactly what you need, how much you already have, and how you will procure what’s 

needed. 

● Define Metrics: How will you determine project success? Every implementation plan must identify KPIs 

(Key Performance Indicators) in our case we have incorporated the feedback system) to establish how it 

will measure success and failure. This also allows you to measure progress and celebrate milestones to 

keep the team excited. 

● Contingency Plan: Planning for challenges is as important as planning for success. Make a plan for how 

you will navigate any changes in case you get over-budget, don’t have enough resources, or are 

approaching deadlines and in our case Covid restrictions is a very good example. This way you won’t get 

off-track when challenges arise and you will be able to steer clear of them easily. 
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6. Constitution of decision-making bodies specific to the ephemeral/virtual 

structure of young people (company, cooperative, association, ...): Board of 

Directors, Executive Committee 

 

This will differ from each of the countries involved in the partner countries: France, Spain, Sweden, 

Germany, Belgium, Bulgaria. A full implementation guide is presented in IO3/A6 of the project which 

describes in more detail the requirements for setting up of businesses in each country. In general 

Implementation of business is the process that turns strategies and plans into actions in order to 

accomplish strategic objectives and goals. Implementing your strategic plan is as important, or even more 

important, than your strategy. The strategic plan addresses the what and why of activities, but 

implementation address the who, where, when and how. 

There are several reasons why it is important for entrepreneurs to set up their businesses following the 

legal requirements of their country. Below are some of the key reasons for setting up company: 

● Avoidance of Personal Liabilities and Risks: Incorporating your business eliminates most of your 

personal liability and risks. 

● Separate Legal Entity. Your incorporated business is deemed by law to be a separate legal entity. 

● Equity Financing. Your ability to attract investors and raise money for your business will be easier. 

● Reputation and Prestige. Your business reputation and prestige are enhanced. 

● Perpetual Succession. An incorporated business has its own legal identity which affords it perpetual 

succession. 

● Debt Financing. Registering your company gives you the ability to borrow money from institutional 

lenders or commercial banks to finance your business. 

● Corporate Bank Account. Operating a business bank account is an important asset to your business 

because it enables you separate personal activities from business activities. 

● Public Perception & Brand Credibility. Registering your company enhances your brand image credibility 

and perception of your business.  

 

 

 

7. Training of youth committees (marketing, human resources, finance)  

The training will be done online and each partner will be testing their respective modules and one partner 

scenario. 

The initial stage for the pilot is to: 

a)               Set up Steering Committee and follow the term of reference 

b)              Agree on modules to be tested 

c)               Test the modules online and if possible 

d)              Feedback from all involved (set questionnaire – see appendix) 
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Here is an example of a timeline for a local project based on the timeline decided by the EYES project 

partners  

  April May June July Aug Sept 

Partner Training  X           

Selection and recruitment of 

young "future entrepreneurs 

" 

  X         

Set Up Steering Group 

(See Terms of Reference in 

appendix) 

  X         

Meeting between young 

“entrepreneurs“ and the 

operational steering 

committee – Online 

    X X     

Training of youth committees 

(Marketing, human 

resources, finance) 

            

Online testing of the business 

ideas 

    X X     

Feedback start     X X     

Feedback End (Collate 

results) 

        X   

Global Report           X 
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VIII. EYES LOCAL PROJECT EXPERIENCE 

 

1. Belgium 

 

1.1 DESCRIPTION OF THE ACTIVITY 

Piloting and validation activities have been carried out by ESSEI team in the period between mid-summer 

and early autumn 2021. Throughout the process, ESSEI has been supported by a closely associated 

partners of ours established in Germany and specialised in social entrepreneurship education, business 

literacy and capacity building for employability and competitiveness in the labour market. 

 

Before proceeding with the engagement of participants, they pitched the idea to our partner in terms of 

content of the training, most suitable format of the sessions, support documents needed to comply with 

reporting, education and training material available for students, calendar of the programme, schedule 

and timing of each session. 

 

On their hand, they helped them recruiting learners interested in the initiative (i.e., young aspiring 

entrepreneurs). In total, they collected the contacts of 20 people (ranging between 19 and 29 y/o): 

interestingly enough, the cohort of their audience was gender balanced and incredibly diverse with people 

coming from central Africa as well as south-east Asia. 

 

Working in such multicultural environment was very stimulating and insightful. 

 

ESSEIs’ local project has been arranged into two different phases 

 

● E-Classroom and piloting of training modules 

● 1-on-1 coaching sessions 

 

During the first phase of validation, they introduced participants to the EYES project in general, with 

particular focus on background of the initiatives, needs and opportunities addressed, expected impacts 

and objectives of their involvement. 

 

Participants have been introduced to the EntreComp framework, presented as the most robust and 

reliable teaching and training framework for competences’ building on sense of initiative and 

entrepreneurship. From a training and teaching perspective, it was very important for them making sure 

that all participants were very much aware from the get-go of what was the common denominator of our 

pedagogical content, from where expected learning outcomes stemmed from, and more in general, the 

range of resources available in EU for aspiring entrepreneurs. 
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The first lectures of phase 1 focused on Essentials of Entrepreneurship and Business Management, below 

the list of content: 

● What do they mean with Business Planning? 

● Introducing the business model canvas 

● A KISS approach to Business Modelling 

● The business plan 

● Best practices for development and drafting of a business plan 

● Finance planning 

● Budgeting 

● Quality Assurance (i.e., the DEMING cycle) 

● Risk management 

● Mitigating the entrepreneurial risk: the risk evaluation flow chart 

 

After setting these fundamentals, they jumped with both feet into the validation of the training modules, 

starting from “Value Proposition: Strategies and Notions for Good Practices in Sustainable Tourism”. 

 

Content of the training in bullet points: 

● Generating value: a definition 

● Results vs outcomes – what implications of this difference 

● The business platform 

● The processes – and introduction to the value chain 

● People 

o The POWER / INTEREST matrix for STKHs engagement 

o The engagement matrix: a monitoring tool 

● The Marketing mix 

● The marketing mix in the digital era 

● The data driven marketing 

● Sales and advertisement  

● Competitors 

● Scenario Making 

● Branding: from billboards to e-media 

 

They concluded the first training cycle with the validation of the social media marketer training module, 

prepared by INFODEF colleagues. More specifically, they looked into: 

● The data driven business culture 

● The data analytics cycle 

● Branding 2.0 

● DIRECT vs INDIRECT branding 

● Social media planning 
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● Knowing your weapons: stats and analytics from the most common social media channels 

 

After that, they asked participants to come up in few days with their own (simplified) business plan of 

their own business idea, possibly related to sustainable tourism initiatives or close two the social media 

marketer spectrum. Supporting material have been shared as well (see document “guide and supporting 

material”) so as to ease the process and provide for further guidance. 

 

Participants came back few days later with their pitch of business idea. In a role play format, they 

presented their ideas to ESSEI’s trainers and coaches form the support organisations. The scenario was 

supposed to mimic a sort of entrepreneurs VS potential investor situation, the other participants ranked 

the performance of their colleagues in terms of: 

● Innovativeness of the idea 

o Feasibility 

o Profitability 

o Competitive margin 

● Clarity of the exposure 

● Clarity of the content 

● Confidence and self-efficacy in public speaking 

 

Winners gained access to the second phase of the local project: 1-on-1 coaching sessions with ESSEI’s 

training staff. 

 

4 people made it to this stage, 3 of which participated in the LTTA no.2 hosted by the German partner of 

the EYES consortium. Coaching sessions – each of which no shorted than 2 hours – have been scheduled 

during the month of October and in coordination with participants. Throughout this period, ESSEI staff 

helped participants in refining their business idea by focusing on criticalities and further opportunities for 

improvement and development emerged during discussion and brainstorming. 

 

 

1.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

The response and overall feeling of learners towards EYES’ experience was very positive. The main 

takeaways can be broken down as follows: 

 

● Great reaction to the EntreComp – none of the participants were familiar or even heard about the 

framework, this provided us the opportunity to deep-dive into the structure of the model in terms 

of training areas, competences and related descriptors, threads. As stated by few learners, at times 

entrepreneurial learning might seem a bit confusions and disorienting: too many things to absorb 

in too little time. The fact that a common reference as EntreComp exists provides for a solid anchor 
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that is relevant regardless of the geographic context, given industry / final market of interest. 

 

● Great reaction to the E+ programme in general – none of the participants were familiar with 

centralised programmes, let alone Erasmus Plus. They knew that Europe supports “somehow” 

entrepreneurs, but they were unaware of the fact that this kind of supports declines in education 

and training opportunities for competence building as well. 

 

● Great reaction to the EYES’ initiative overall. The project has been perceived close to their “call”, 

this sort of emotional bond allowed participants to resonate with the project and EYES’ mission in 

general. From an impact assessment perspective, this reaction is very important because it gives 

us concrete expectations on EYES’ long-term sustainability, multiplier effect of deliverables, 

transferability / portability / replicability of project results. 

 

● The piloting matched the expectation of participants, providing for the very essentials and core 

coordinates to launch an entrepreneurial initiative. 

 

● Even greater outcomes have been achieved by the 1-on-1 sessions. In this, it helped a lot the 

flexibility of the schedule and the relational bond between trainer and trainee. 

 

● Participants appreciated very much the availability of external material, let it be handouts in the 

format of PPT, or further guidelines prepared specifically as wrap-up documents 

 

● As expected, the budgeting exercise was the one creating more troubles for participants – same 

goes for pricing. Tailored sessions seem recommended 

 

Notable to mention is the fact that leaners felt much more confident / comfortable in sharing feedback 

informally, rather than spending time in answering to the feedback form. To our perception, this is very 

telling (but not surprising): for next occasions and similar initiatives, it would be better to opt for a 

narrative reporting from the trainers / teaching staff. Many learners reached out ESSEI team to 

demonstrate their appreciation, this kind of messages not only are very much encouraging, but from a 

technical perspective, allowed them to catch feelings and reactions that would not show through 

traditional feedback forms. 

 

 

1.3 GENERAL CONCLUSIONS 

 

It is no mystery that the online format of the training might generate some difficulties (i.e., engagement 

of the classroom, the talking-to-black-screens feeling, etc.). Nonetheless, these can be overcome relatively 

easy with few tricks, for instance: 

● A brief to the table and introduction of participants, just to let them feel a bit more comfortable 

with the microphone and the camera 
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● Storytelling as ice breaker: sharing of personal experiences, not necessarily related to professional 

environments 

● Avoiding academic approaches – nobody likes being “schooled” 

● Sooner or later the “leader of the group” will come out into the open…the presence of this person 

is of strategic relevance for the trainers: his / her engagement will motivate the other to do the 

same (i.e., the first-mover effect) 

● It is important to be aware that not all people will jump on the wagon. Set your expectations 

realistically: it is impossible to please everybody 

 

In general, the presence, involvement and support of an associated partner is highly recommended, not 

because it is impossible without it but simply because it helps better managing the complexity (even from 

a mere logistic perspective) that comes with initiative of such kind. For instance, staff from the associated 

partners can help in monitoring the chat while the teacher in is shared screen. 

 

For what concerns the 1-on-1 coaching sessions, although very stimulating and insightful (specifically if 

carried out in multicultural environments like ours), they are also very time-consuming and energy 

demanding, for both sides. Scheduling the coaching sessions in advance and leaving some margin of 

flexibility turned out to be more beneficial than expected. 

 

When preparing the content of the discussion, trainers should always start from the “Why” of things, this 

help leaners in better understanding the road map ahead of them. In this sense, each session should begin 

by intruding leaners very briefly to the table of content – and for the same rational – each session should 

conclude by highlighting the main key takeaways from the day. 

 

Session after sessions, the progress of participants was enormous: a tangible learning curve effect was 

taking place. The experience was also very enriching for trainers, allowing them to experiment with 

different mentoring techniques while strengthening their competences in education provision and 

entrepreneurial training. 

 

In hindsight, this setting was perfectly suitable to venture in concrete linkages with the LifeComp 

framework – the official JRC model for teaching and education of learning-to-learn and interpersonal 

competences – where the aforementioned represents “must” for any aspiring entrepreneur. 

 

Indeed, by design, some of the quests/training modules are a perfect match for integration with 

DigComp’s five training areas (i.e., benchmarking and cross-assessing learning outcomes with EntreComp 

& DigComp) 

 

More in general, trainers should feel free in experimenting, without fear of slightly drifting from the 

scheduled programme if the discussion initiated by and entertained by participants is moving toward 

interesting horizons anyway (as long as still relevant to the objectives). 
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2. Bulgaria 

 

2.1 DESCRIPTION OF THE ACTIVITY 

The pilot training activities implemented under the EYES project were organized online via Zoom due to 

the Covid-19 pandemic and the restrictions imposed by the Bulgarian government. Despite that, RCCI’s 

team has made significant efforts in order to promote the training and engage participants to take part 

in the planned activities. Some of the actions done for the promotion of the training included the 

following: 

• Distribution of invitations for the training through personal e-mails of people who previously 

expressed interest in its activities; 

• Verbal invitations of stakeholders, part of the project target groups; 

• Creation of Facebook posts for the promotion of the piloting actions; 

• Promotion of the pilot training event on RCCI’s LinkedIn profile; 

• Publication of the event on RCCI’s official website. 

Thanks to the above-mentioned actions, RCCI was able to recruit people to take part in the EYES pilot 

training and engage them in all activities. 

The training was organized in 4 four-hours sessions evenly distributed over two weeks involving 12 

participants, who represented various groups, including students, freelancers, unemployed, etc. The 

modules from the EYES training program which were successfully tested with the end users were the 

following: E-Commerce: A Modern Approach to Entrepreneurship and The Social Marketer. In the first 

part of the first session, participants had the chance to get to know each other and were also acquainted 

with the main idea and the objectives of the EYES project. During the second half of the session, trainees 

were presented with the learning content, as well as with the specifics of the training platform. 

During the second session, the remaining of the theoretical part was taught to the participants in order 

to help them cope with their task, namely – to create a thorough business plan of an idea they have 

(including SWOT analysis, market research, social media strategy, etc.). The aim of the third session was 

to meet with the participants and discuss some issues and obstacles they have faced while working on 

their tasks – some of the participants have decided to work alone, while others chose to work in groups.  

The fourth and final session was meant to provide participants with the chance to present their business 

plan to the rest and reflect and make some general comments on their work. In general, the quality of 

the created business plans was on a very good level, even reflecting some real business ideas. 

2.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

 

In order to assess the success rate of the executed EYES pilot training event in Bulgaria, all trainees were 

invited to share their opinion by filling in anonymous questionnaire at the end of the training specifically 
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created for this purpose. They have received answers from 8 of the participants, that will be briefly 

summarized below. 

On the first question, where the trainees were asked to rate their overall satisfaction with the training, 

all participants said that they did like the training and that they would like to attend more courses such 

as this one. 7 out of 8 participants said that the way the training was conducted was clear and well 

organized, and 6 said that the training was useful and helped them increase their entrepreneurial skills. 

On the second question, where the participants were asked to assess the quality of the training 

materials, 7 out of 8 trainees said that the quality of the training materials was good. 

All participants shared that the materials were adapted to their needs and they had no problem 

understanding them. Finally, 7 of the trainees said that the additional materials provided were useful for 

the training. 

On the third question, where the participants were asked to rate the quality of the training platform, all 

8 of them said that the platform was well organized and easy to navigate, the access to the training 

materials on the platform was easy, and that overall, the training platform was well developed and 

supported training at all times. 

The second part of the questionnaire had the objective to assess the EntreComp's skills and 

competences that the participants were able to acquire through their participation in the pilot training. 

In the first competence area, namely Ideas & Opportunities, participants said that after their 

participation in the pilot training, they can easily: 

• Explain what makes an opportunity to create value; 

• Identify opportunities to solve problems in alternative ways; 

• Identify the impact that taking up opportunities will have on them and their team, on the target 

group and on the surrounding community; 

• Develop (alone or with others) an inspiring vision for the future that involves others; 

• Experiment with different techniques to generate alternative solutions to problems, using 

available resources in an effective way; 

• Explain that different groups may have different needs. 

 

In the second competence area, namely Resources, participants said that after their participation in the 

pilot training, they can easily: 

• Discuss the need for investing time in different value-creating activities; 

• Use various methods, including social media, to communicate value-creating ideas effectively; 

• Estimate the main accountancy and tax obligations needed to fulfil and meet the tax 

requirements for their activities; 

• Experiment with different combinations of resources to turn their ideas into action; 
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• Set challenges to motivate themselves; 

• Describe their skills and competences relating to career options, including self- employment. 

 

In the third competence area, namely Into Action, participants said that after their participation in the 

pilot training, they can easily: 

• Initiate simple value-creating activities; 

• Actively face challenges, solve problems and seize opportunities to create value; 

• Identify different types of data that are necessary for monitoring the progress of a simple value-

creating activity; 

• Tell the difference between acceptable and unacceptable risks; 

• Use the relationships they have to get the support they need to turn ideas into action, including 

emotional support; 

• Reflect on the relevance of their learning pathways for their future opportunities and choices. 

 

In the last section of the questionnaire, the trainees were invited to share their overall impression and 

experience from their participation in the pilot training. When asked what they did like the most during 

the training, the participants share the following: 

• “The training was extremely practical, with many tasks and real examples, which was very 

useful”; 

• “Our task was very interesting and allowed me to use it in my work”; 

• “It was very interactive”; 

• “The training was very interesting, as the final task helped me to develop my real business”. 

When asked what they did not like during the training, the participants share the following: 

• “It was not held physically”; 

• “There is no such thing, everything was very interesting and I managed to gain a lot of new 

knowledge. Thank you for the opportunity!”; 

• “I wanted it to be a little longer” 

 

On the final question, which was meant to explore whether the trainees would recommend the training 

to their acquaintances/friends, 100% of the participants have answered with “Yes” which confirms that 

the training was successful and the trainees are satisfied with their overall participation. 
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2.3 GENERAL CONCLUSIONS 

 

Overall, from RCCI’s organizational point of view (and we are organizing many pilot trainings on various 

European projects) the piloting phase organized as part of the EYES project was successful, since all 

participants who were interested in finishing the training – actually completed the training. 

The main obstacles that they have faced during the promotional phase and the training itself might be 

summarized in the following way: 

• It was kind of impossible to include only people who are part of the direct target group of the project, 

namely NEETs, as most of these people are simply not interested in participating in trainings of any kind. 

Therefore, we decided to give a chance also to other participants, e.g., students, unemployed, various 

self-employed people to take part in the training and actually, at the end they shared with us that the 

experience was really useful for their personal and professional development. 

• In general, all participants who enroll for participation in the training and completed it successfully 

were very interested in the activities and participated actively in the preparation of their final task. The 

only problem we had was that initially, we had 16 persons who expressed their desire to participate in 

the training, we have started the training with 12 participants, and only 8 of them completed it. 

In the beginning of the pilot training, there were some of the participants who felt insecure, but during 

the first sessions, they managed to discuss and clarify the knowledge gaps so everyone could work on 

their final task. Thanks to the evaluation questionnaire, they managed to find out that the majority of 

the participants are satisfied with their participation in the training and the training had positive 

progress on their knowledge. 

The main recommendations RCCI received from the participants at the end of the training were related 

to the duration of the training as well as to the fact it was organized via online means. The majority of 

the participants express their opinion that the training was a little bit short in terms of hours, and 

would’ve been even happier if it lasted for a couple of more sessions.  

Also, most of the participants said that it was a pity that the training was not organized face to face in a 

physical environment. As already explained, it was recommended for the training to be organized online 

due to all Covid-19 restrictions that were imposed in this period of time. Besides these 

recommendations, participants shared that they are satisfied with the overall organization of the 

training, as well as with the acquired knowledge and skills. 
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3. France 

 

3.1 DESCRIPTION OF THE ACTIVITY 

Wishing to avoid having to organize the experience at a distance the piloting experience with the local 

project due to the to the circumstances of the Covid 19 – pandemic and its impact on professional and 

social life the CIJ have set up their event during the month of June in Marseille, France 

For this reason, the CIJ was able to realize the experience face-to-face in premises rented for the event. 

However unfortunately it was not possible to involve only low-skilled learners for this kind of learning 

approach. The promotion of the training was mainly done thanks to social networks and using the network 

of the CIJ. 

In total, 9 learners were involved. Still, there were only 6 learners taking who also filled the final 

questionnaires, 3 males and 6 females, all of them aged 20-30 years. They all had the French nationality 

and were located around Marseille or the Provence-Alpes-Côte d'Azur region. 

Each of them had left or finished school or university and they all had an entrepreneurial project of their 

own. They mentioned their desire to use the modules presented to find a project of interest to them or 

to use some of the elements to strengthen their own professional projects. 

Therefore, self-employment and Entrepreneurship were interesting options for all of them and they were 

all motivated to take part in the “local project” experience. 

In addition, all participants were open-minded and interested in learning more about entrepreneurship in 

a general way. 

For France the following modules were involved in the piloting: 

- The Grocery Basket (French version) 

- Clean up the beach and preserve the coastal environment (French version) 

- E-Commerce: A Modern Approach to Entrepreneurship (French version) 

 

Thanks to the profile of the participants, it was possible that they worked with some independence. The 
session of in June 2022 was used to: 

- Introduce the EYES project in general 

- Introduce the 8 Key competences, with particularly Entrepreneurship competence and the 

Entrecomp Framework 

- Introduce the EYES learning platform and its modules 

- Focus on the above-mentioned piloting modules and explain them 

- Play with quizzes to have collaborative activities and make the presentation more interesting 
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- Present results 

- Discuss the experience in the group 

It was clear that the 3 modules could lead to business opportunities, so the participants chose themselves 

which one each of them they wanted to develop further. 

 

3.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

In order to assess the success rate of the executed EYES pilot training event in France, all trainees were 

invited to share their opinion by filling in anonymous questionnaire at the end of the training specifically 

created for this purpose. We have received answers from 6 of the 9 participants, that will be briefly 

summarized below. 

On the first question, where the trainees were asked to rate their overall satisfaction with the training, 

3/6 learners fully agreed that they did like the training and that they would like to attend more courses 

such as this one, 3/6 also agreed. 3/6 learners fully agreed that the way the training was conducted was 

clear and well organized, 3/6 also agreed and another 3/6 fully agreed that the training was useful and 

helped them increase their entrepreneurial skills, 2/6 also agreed. 

On the second question, where the participants were asked to assess the quality of the training materials, 

4/6 out stated that they fully agree that the quality of the training materials was good, 2/6 also agreed. 5 

of the 6 learners also fully confirmed that the materials were adapted to their needs and they had no 

problem understanding them, 1/6 also agreed. 4/6 fully agreed that the additional materials provided 

were useful for the training, 1/6 also agreed. 

On the third question, where the participants were asked to rate the quality of the training platform, 3/6 

out stated that they fully agreed that the platform was well organized easy to navigate,2/6 also agreed. 

4/6 fully agree that the access to the training materials on the platform was easy, 1/6 also agreed and 

finally 3/6 fully agreed that the training platform is well developed and supported training at all times”, 

1/6 also agreed 

The second part of the questionnaire had the objective to assess the EntreComp's skills and competences 

that the learners were able to acquire through their participation in the pilot training (self-evaluation). 

 

In the first competence area, namely Ideas & Opportunities, participants said that after their participation 

in the pilot training, they can easily: 

• Explain what makes an opportunity to create value; (4/6) 

• Identify opportunities to solve problems in alternative ways; (3/6) 

• Apply ethical thinking to consumption and production processes; (3/6) 

• Apply ethical thinking to consumption and production processes; (3/6) 

• Identify practices that are not sustainable and their implications for the environment; (4/6) 
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• Identify the impact that taking up opportunities will have on me and my team, on the target group 

and on the surrounding community. (4/6) 

In the second competence area, namely Resources, participants said that after their participation in the 

pilot training, they can easily: 

 

• Commit to fulfilling my needs, wants, interests and goals; (4/6) 

• Judge their strengths and weaknesses and those of others in relation to opportunities for creating 

value; (4/6) 

• Describe my skills and competences relating to career options, including self-employment; (3/6) 

• Anticipate the feeling of achieving my goals and this motivates me. (3/6) 

  

In the third competence area, namely Into Action, participants said that after their participation in the 

pilot training, they can easily: 

• Take individual and group responsibility to carry out simple tasks in value-creating activities; (4/6) 

• Initiate simple value-creating activities; (2/6) 

• Actively face challenges, solve problems and seize opportunities to create value; (2/6) 

• Develop a business model for my idea; (2/6) 

• Express my (or my team's) value-creating ideas assertively;(2/6) 

• Use the relationships I have to get the support I need to turn ideas into action, including emotional 

support. (2/6) 

 In the last section of the questionnaire, the trainees were invited to share their overall impression and 

experience from their participation in the pilot training.  

When asked what they did like the most during the training, the participants share the following: 

•  “Interaction with training participants”; 

• “It was very interesting, it allowed me to have an overview of the different steps and resources 
needed to succeed in various projectsµ 

• “The team quiz, instructive through playfulness, I approve!” 

• “The presentation was very clear and made me want to look into possibilities that I had not 
previously considered”. 

• ” The presentation was clear” 

• ” The professional opportunities present were very interesting»  

 

When asked what they did not like during the training, the participants share the following:  

• “Nothing”; 

• “I found it very clear and useful, I did not find any negative points 
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• “I wanted it to be a little longer” 

• “I would have liked to learn more about the other modules” 

  

On the final question, which was meant to explore whether the trainees would recommend the training 

to their acquaintances/friends, 5/6 of the participants have answered with “Yes” and 1/6 “I cannot 

decide”. which confirms that the training was successful and that most of the participants were satisfied 

with their participation. 

 

 

3.3 GENERAL CONCLUSIONS 

Overall, as an organization which already organized several pilot trainings, from CIJ’s point of view the 

piloting phase organized as part of the EYES project was a success, since all participants who were 

interested in the training left the session satisfied. 

 However, the CIJ still had to face some obstacles: 

● It was complicated to include only the people who are part of the direct target group of the project, 

i.e., NEETs, because they did not have the motivation to move and be able to participate in the 

training session. Therefore, the CIJ decided to give a chance to other participants interested in the 

modules presented and in entrepreneurship to take part in the training and this choice seems to 

be the right one since they told the CIJ at the end that the experience was really useful and 

enriching. 

● The CIJ would have liked to have more participants to the training session and more than ten were 

supposed to come but the day of the piloting only 9 of them attended and 6 answered the 

questionnaire 

 Before the piloting session, the CIJ had prepared 3 quizzes on the 3 modules we presented. In addition to 

making the session more interactive and dynamic, this allowed us to learn additional information and to 

motivate the participants to follow the presentations. 

Through the evaluation questionnaire, the CIJ were able to discover that the majority of participants were 

satisfied with their participation in the training and that the training had a positive effect on their projects. 

Finally, the participants would have liked more participatory/collaborative activities and one of them 

notes that he would have liked to learn more about broader entrepreneurship topics such as ecology or 

business planning. 
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4. Germany 

 

4.1 DESCRIPTION OF THE ACTIVITY 

The piloting experience with the local project in Germany had to be adapted to the circumstances of the 

Covid 19 – pandemic and its impact on professional and social life during autumn/winter 2021/22. 

For this reason, the experience had to be organized online via ZOOM and unfortunately it was not 

possible to involve low-skilled learners as a certain digital competence is required for this kind of 

learning approach. The promotion of the training was mainly done orally and by phone calls. 

In total, 7 learners were involved. However, there were 4 learners taking part regularly and also filling in 

the final questionnaires, 3 females and 1 male, all of them aged 25-30 years. 3 have German nationality, 

1 not. 2 are located in big cities, for 2 the region is more rural. 

All of them are in a transition phase between school/university and professional life. They have not 

made their final choice for a job. They expressed that the pandemic reinforced their strong desire for 

finding a self-determined professional life, flexible and independent. 

Therefore, freelancing, self-employment and Entrepreneurship are feasible options for all of them and 

increased their motivation for taking part in the “local project” experience. 

Moreover, all these learners are open-minded and like to get to know new people and countries. Since 

all the modules tested in Germany are linked to tourism/gastronomy, the experience was attractive for 

the learners. 

For Germany following modules were involved in the piloting: 

- Running a café (German version) 

- Sustainable Tourism Initiatives (German version) 

- Pop Up Restaurant (at this stage: English version) 

Due to the profile and age of the learners, it was possible that they worked with a certain autonomy. 

The ZOOM sessions in February 2022 were used to: 

- Introduce the EYES project in general 

- Introduce the 8 Key competences, with particularly Entrepreneurship competence and the 

Entrecomp Framework 

- Introduce the EYES learning platform and its modules 

- Focus on the above-mentioned piloting modules and explain the tasks 

- Present results 

- Discuss the experience in the group 

It became clear that all 3 modules involved business planning, so the learners chose themselves which 

one each of them wanted to develop further. 
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4.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

In order to compare the results over the countries, the partnership used a standard questionnaire to 

evaluate the piloting experience in each specific country. The learners filled in the questionnaire after 

the activity was completed. 

In total, the oral feedback and the feedback given with the anonymously filled in questionnaire towards 

the experience of the local project were positive. Here are the results gained with the 4 piloting 

questionnaires in Germany: 

OVERALL SATISFACTION 

In the first part, the trainees were asked to rate their overall satisfaction with the training: 3/4 learners 

fully agreed that they did like the training and that they would like to attend more courses such as this 

one, 1/4 also agreed. 4/4 learners fully agreed that the way the training was conducted was clear and 

well organized, and another 4/4 fully agreed that the training was useful and helped them increase their 

entrepreneurial skills. 

 

QUALITY OF THE TRAINING MATERIALS 

The second part of the questionnaire focused on the quality of the training’s materials: 4/4 out stated 

that they fully agree that the quality of the training materials was good. All learners also fully confirmed 

that the materials were adapted to their needs and they had no problem understanding them. 3/4 fully 

agreed that the additional materials provided were useful for the training, 1/4 also agreed. 

 

QUALITY OF THE TRAINING PLATFORM 

The third part of the questionnaire focused on the quality of the training’s platform: 3/4 out stated that 

they fully agree that the platform was well organized easy to navigate, 1/4 agreed. 3/4 with full 

agreement and 1/4 with agreement – these results were also gained for the next two questions: “The 

access to the training materials on the platform was easy” and “The training platform is well developed 

and supported training at all times”. 

 

ENTRECOMP LEARNING OUTCOMES 

The next part of the questionnaire had the objective to assess the EntreComp's skills and competences 

that the learners were able to acquire through their participation in the pilot training (self-evaluation). 

For the first competence area of the EntreComp, “Ideas & Opportunities”, the learners selected 

following main competences: 
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● Identify opportunities to solve problems in alternative ways. (4/4) 

● Explain that different groups may have different needs. (4/4) 

● Experiment with my skills and competences in situations that are new to me. (3/4) 

● Experiment with different techniques to generate alternative solutions to problems, using 

available resources in an effective way. (3/4) 

● Apply ethical thinking to consumption and production processes. (4/4) 

● Identify the impact that taking up opportunities will have on me and my team, on the target 

group and on the surrounding community. (3/4) 

For the second competence area of the EntreComp, “Resources”, the learners selected following main 

competences: 

● Commit to fulfilling my needs, wants, interests and goals. (3/4) 

● Judge my strengths and weaknesses and those of others in relation to opportunities for creating 

value. (3/4) 

● Describe my skills and competences relating to career options, including self- employment. (4/4) 

● Set challenges to motivate myself. (3/4) 

● Reflect on the social incentives associated with having a sense of initiative and creating value for 

myself and others. (3/4) 

● Use the concept of opportunity costs and comparative advantage to explain why exchanges 

happen between individuals, regions and nations. (3/4) 

● Estimate the main accountancy and tax obligations I need to fulfil to meet the tax requirements 

for my activities. (3/4) 

● Communicate imaginative design solutions. (3/4) 

● Use various methods, including social media, to communicate value-creating ideas effectively. 

(3/4) 

 

For the third competence area of the EntreComp, “Resources”, the learners selected following main 

competences: 

● Take individual and group responsibility to carry out simple tasks in value-creating activities. 

(4/4) 

● Initiate simple value-creating activities. (3/4) 

● Actively face challenges, solve problems and seize opportunities to create value. (3/4) 

● Describe my goals for the future in line with my strengths, ambitions, interests and 

achievements. (3/4) 

● Create an action plan which identifies the necessary steps to achieve my goals. (3/4) 

● Develop a business model for my idea. (3/4) 

● Prioritise the basic steps in a value-creating activity. (3/4) 

● Change my plans based on the needs of my team. I can adapt my plans to achieve my goals in 

light of changes that are outside (4/4) 
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● Tell the difference between acceptable and unacceptable risks. (4/4) 

● Combine different contributions to create value. (3/4) 

● Express my (or my team's) value-creating ideas assertively. (3/4) 

● Listen to other people’s ideas for creating value without showing prejudice (3/4) 

● Work with a range of individuals and teams. (3/4) 

● Contribute to group decision-making constructively. (3/4) 

● Use the relationships I have to get the support I need to turn ideas into action, including 

emotional support (3/4) 

● Reflect on failures (mine and other people’s), identify their causes and learn from them. (4/4) 

● Reflect on the relevance of my learning pathways for my future opportunities and choices. (4/4) 

● Reflect on my interaction with others (including peers and mentors) and learn from it. (4/4) 

The very last section of the questionnaire asked for learners’ personal impressions and 

recommendations. 

When asked what they did like the most during the training, the learners shared the following: 

● Structure of the training 

● Very well organised and easy to imagine how this could be applied to my life. 

● Structure, attention to details 

● Running a café 

When asked what they did NOT like during the training, the learners share the following: 

● Pop-up Restaurant 

● Everything was fine  

● It was very informative and there wasn't anything i did not like about the training. I can't wait to 

apply the lessons to my ideas. 

Lastly, the learners were asked whether they would recommend the training to their 

acquaintances/friends, 3/4 stated “YES”, 1/4 “I cannot decide”. This fact shows that the training activity 

was successful and that the majority of learners was fully satisfied with their participation. 

 

4.3 GENERAL CONCLUSIONS 

 

Although the application as of 2019 had foreseen a face-to-face piloting phase, it was possible to find an 

alternative solution under the restrictions of the Covid 19 pandemic. As 

stated above by the learners in the questionnaire, this kind of training was also successful 

and attractive to the learners. 

 

Of course, there were several obstacles to overcome: 

- Set up online mode and find learners who are capable to work in this mode. During 
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the pandemic, it was generally difficult to reach the target group of low-educated 

young people or NEETS due to a lack of digital competences, devices or motivation 

for additional activities among this target group. Therefore, the learners involved 

were more educated but interested in entrepreneurship. 

- The activity was intended to involve 7 learners. However, some of the learners did 

not take part for the complete piloting activities. For the piloting evaluation, the 4 

learners with full participation and questionnaires were counted. 

 

Under the Covid-19 circumstances, it was more difficult to reach learners and to engage 

them for the full time as explained above. In a face-to-face mode, it would have been 

more realistic to involve group work, which may have increased the engagement of some 

learners. 

 

By involving the target group who was more educated, it can be shown that the EYES 

learning materials are flexible to be used with different target groups. Of course, the 

purpose and the quality of results gained with higher or lower educated learners may differ 

although using the same tasks. The piloting group in Germany is more used to work 

autonomously and it was possible to notice positive progress with the tasks (e.g., business 

plan, running a café - calculation) 

A proof-reading of the platform in German is recommended as a final step. However, the 

learners did not uncover any major improvements that are necessary. 

On the contrary, they were happy about the structure and the detailed learning materials. 

 

 

 

 

 

 

 

 

 

 

 

 



2019-1-FR01-KA202-062219 

 
 

 

87 
  

5. Spain 

 

5.1 DESCRIPTION OF THE ACTIVITY 

The piloting of the EYES modules through local projects has been carried out in several phases and 

through INFODEF networks, especially through the Valladolid organisation "La Bien Pagá" which works 

with young people from disadvantaged social backgrounds and at risk of exclusion through creativity 

and performing arts. INFODEF also had classes from the VET centers Cristo Rey and Juan de Herrera 

from the Training and Work Orientation classes. The provincial delegation of the Red Cross, through 

their counselors, educators and by contacting the young people they work with, as well as first year 

students from the faculty of social education. In order to contact the participants, we used our own 

networks as well as related activities of other projects with similar themes in which INFODEF participate. 

The modules that were tested in Spain were: 

● Social media marketer: in a first phase since this module was already available in Spanish. 

● Intercultural inclusion through social entrepreneurship: in a second phase once this module was 

ready and translated. 

Firstly, a presentation of EYES, all possible scenarios and the objective of the local projects was made 

online with the students of the VET centers in January 2021 and in person with the users of La Bien Pagá 

in the INFODEF offices in November 2021. Then, among those who were willing to participate, two 

online sessions were held in November in two consecutive weeks structured as follows: 

● First session: Theoretical part of the module was given, explaining the tasks to be carried out. 

● Second session: one week later, participants presented the outcome of their activities, 

presenting their ideas on how to implement them in their settings. 

 In addition, two of the English-speaking participants took part in the project's C2 online training activity. 

In June 2022, the testing of the social entrepreneurship module for intercultural integration was carried 

out face-to-face. 

In total, more than 20 young people between 18 and 35 years old from the three institutions 

participated, although only a minority of them were actively involved and showed real interest in 

implementing one of the entrepreneurship ideas. 

5.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

In the second session of each module, we asked the participants for feedback on the spot. The feedback 

received was very positive and everyone was satisfied with what they had learned through the EYES 

modules. Months later, after piloting the two scenarios, we sent a questionnaire to all participants. We 

received 6 responses. The results of their evaluation are detailed below: 
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The overall level of satisfaction was rated with an average of 4.6 (5 being the highest possible rating). The 

quality of training material was rated with an average of 4.5 and the quality of the training platform also 

with 4.8. 

With regard to competence area 1, Ideas and Opportunities, the most chosen by the participants are 

shown below (participants that have selected/total participants of the survey): 

- Explain that different groups may have different needs (4/6) 

- Experiment with my skills and competences in situations that are new to me (4/6) 

- Tell the difference between social, cultural and economic value (4/6) 

- Experiment with different techniques to generate alternative solutions to problems, using 

available resources in an effective way (2/6) 

- Develop (alone or with others) an inspiring vision for the future that involves others (2/6) 

- Identify the impact that taking up opportunities will have on me and my team, on the target group 

and on the surrounding community (1/6) 

- Explain what makes an opportunity to create value (1/6) 

Regarding competence area 2, Resources, the competences that participants reported having acquired or 

trained the most was (participants that have selected/total participants of the survey): 

- communicate imaginative design solutions (6/6) 

- use various methods, including social media, to communicate value- creating ideas effectively 

(5/6) 

- persuade others by providing evidence for my arguments (5/6) 

- set challenges to motivate myself (5/6) 

- explain that value-creating activities can take different forms and can have different structures of 

ownership (3/6) 

- commit to fulfilling my needs, wants, interests and goals (1/6) 

- describe my skills and competences Relating to career options, including self-employment (1/6) 

- discuss the need for investing time in different value-creating activities (1/6) 

Regarding the third area of competences, Into Action, the competences acquired by the participants have 

been: 

- create an action plan which identifies the necessary steps to achieve my goals (6/6) 

- develop a business model for my idea (6/6) 

- actively face challenges, solve problems and seize opportunities to create value (4/6) 

- critically evaluate the risks associated with an idea that creates value, taking into account a variety 

of factors (4/6) 

- listen to other people’s ideas for creating value without showing prejudice (2/6) 

- describe my goals for the future in line with my strengths, ambitions, interests and achievements 

(1/6) 
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5.3 GENERAL CONCLUSIONS 

 

The piloting of the local projects was successful in terms of the interest that the activities have aroused in 

the participants. 

However, getting their continued commitment has been difficult. For this reason, INFODEF have initially 

held several information sessions as a first contact before carrying out the actual training with those 

interested. 

The profile of users closest to what was specified in the EYES proposal were those we contacted through 

La Bien Pagá, but most of them are people with special abilities, which has been a major constraint when 

it comes to carrying out the training. The rest of the users are unemployed people with university or 

professional training. 

These resources have been highly valued by the professional counselors and educators who work with 

the group of young people in order to be able to apply them on future occasions. The young people have 

discovered new ideas for entrepreneurship, but, especially, they have developed certain skills that can be 

useful for their professional life in different areas through the scenarios presented in EYES. 

The most positive part is that the piloted scenarios help to train not only the competences specified in the 

platform but many more as the evaluation results have shown. 
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6. Sweden 

 

6.1 DESCRIPTION OF THE ACTIVITY 

They invited their participants to the EYES training that was held from 22nd – 24th Nov 2021. This provided 

two of the participants first hand training on the eLearning system and those two were then able to share 

their learning with others (peers) 

They worked directly with two young undergraduates who were looking to set up their business (see 

attached report with their business idea). 

Their activity involved going through the training material and then listening to the participants ideas and 

this was followed by some brainstorming. 

The end result of the two young people's work was a detailed business plan for the sale of second-hand 

designer clothing through e-commerce. 

They promoted the training through our EUCourses network and directly emailed individuals we knew 

would be interested in the training. 

 

6.2 PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 

The two Swedish participants started by thinking about the best and safest type of scenarios. In their 

opinion, starting a business also has a risk. Running a store requires rent, staff, and experience, thus 

making it difficult. A pop-up store also requires money and some sort of experience. E-commerce on the 

other hand does not require a lot of experience and not a lot of money as well. Therefore, they decided 

that e-commerce would be the best option for them. 

When they thought of their business idea, they first thought of something that has a great demand but 

at the same time is sustainable. Almost all companies nowadays have sustainability that also works as a 

marketing tool. Therefore, they came up with the idea of selling second-hand designer clothes. Designer 

clothing is something that many people want but not everyone can buy because it is very expensive. 

Selling second-hand designer clothes would therefore be cheaper to buy for consumers and good for the 

environment. 

In the end they thought that this idea was very interesting and would be exciting to try. They also 

considered that it is a very up-to-date topic today which becomes a more focused theme by day. 

 

6.3 GENERAL CONCLUSIONS 

 

From the feedback they received the piloting was successful and the participants found the training 

material useful and easy to use/digest. 
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Due to Covid global lockdown they were struggling to meet young people face to face and there was a 

deep virtual fatigue amongst young people. However, because they targeted our piloting to those we 

knew would be interested we were able to deliver the pilot successfully. 

They had no difficulties engaging the participants in some of the activities and had direct feedback from 

them on the impact the training had on their knowledge and that they gained new insights. 

They think that they should use the training material as necessary and adapt it based on the group they 

are working with. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



2019-1-FR01-KA202-062219 

 
 

 

92 
  

 

IX. APPENDIX 

1. Appendix 1: pilot training satisfactory questionnaire 
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2. Appendix 2: National Report form 

 

 

 

 

 

 

PART 1: DESCRIPTION OF THE ACTIVITY 
- Duration of the pilot training & modules tested 
- Number of participants & description of their profile 
- Agenda/structure of the training 
- Short summary of the activities done 
- How did you promote the training activities (social media, website, local press, etc.) 

 
 

PART 2: PRESENTATION OF THE VIEWS/OPINIONS OF THE TRAINEES 
- Analysis of the questionnaire results (the answers given with a scale) 
- Summary of the questionnaire results (the open answers received) 

 

PART 3: GENERAL CONCLUSIONS AND RECOMMENDATIONS FOR THE GLOBAL REPORT 
- Do you think that the piloting phase was successful? 
- Did you face any obstacles during the piloting phase? If yes, what were they and how did you overcome them. 
- Was it difficult to engage the participants in some of the activities? 
- Did you notice positive progress in the participants knowledge in the course of the pilot activity? 
- What do we need to improve the most? 
- Do you have any additional thoughts and recommendations to be taken into consideration for the 
global report? 
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PART 4: PICTURES/SCREENSHOTS TAKEN DURING THE PILOT TRAINING 
- Add any graphic content created during the piloting phase. This will help for the validation of actions and 
for the visual representation of the activities done in each partner country. 
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